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ABSTRACT 
Widya Ayu Noviani. 2017. A Correlation Study between Emotional Intelligence, 
Vocabulary Mastery and The Students’ Achievement in Learning English of The 
Eleventh Grade Students of SMA Al Muayyad Surakarta in the Academic Year of 
2016/2017. Thesis. Surakarta: English Education Department of Islamic Education 
and Teacher Training Faculty, the State Islamic Institute of Surakarta. 
Advisor :  Drs.H. Sujito, M. Pd. 
Key words : Emotional Intelligence, Vocabulary Mastery, The Students’ 
Achievement 
This study is aimed to determine the correlation between: (1) emotional 
intelligence and the students’ achievement (2) vocabulary mastery and the students’ 
achievement (3) emotional intelligence, vocabulary mastery and the students’ 
achievement. 
This study was carried out in January up to February at SMA Al Muayyad 
Surakarta. The method used in this study was correlation method. The population 
was all of the eleventh grade students of SMA Al Muayyad Surakarta in the 
academic year of 2016/2017 which consists of three classes. The total number of 
the students was 78 students. The sample was 50 students taken by cluster random 
sampling technique. The instruments in collecting the data were questionnaire, tests 
and document. The questionnaire was used to collect the data of emotional 
intelligence, the tests were used to collect the data of vocabulary mastery. 
Meanwhile, document is the students’ score of first semester to collect the data of 
the students’ achievement. In analyzing the data, the researcher used simple and 
Multiple Linear Regression. 
The result of the study shows that there is a positive correlation between 
emotional intelligence and the students’ achievement in learning english because 
the coefficient of correlation r-obtained is higher than r-table (0.733 > 0.361). There 
is a positive correlation between vocabulary mastery and the students’ achievement 
in learning english because the coefficient of correlation r-obtained is higher than 
r-table (0.810> 0.361). There is a positive correlation between emotional 
intelligence, vocabulary mastery and the students’ achievement because the 
coefficient of correlation r-obtained is higher than r-table (0.836>0.361). Regarding 
the result of the research, it can be concluded that emotional intelligence, 
vocabulary mastery and the students’ achievement have a positive correlation. 
Therefore, emotional intelligence and vocabulary mastery have a contribution to 
increase the students’ achievement in learning english. 
 
 
 
 
 
 
  
ABSTRAK 
 
 
Widya Ayu Noviani. 2017. "Hubungan Antara Kecerdasan Emosional, Penguasaan 
Kosakata dan Hasil Belajar Siswa Kelas 11 SMA Al Muayyad Surakarta di Tahun 
Akademik  2016/2017". Skripsi. Pendidikan Bahasa Inggris, Fakultas Ilmu 
Tarbiyah dan Keguruan, IAIN Surakarta.  
 
Pembimbing : Dr. H. Sujito, M.Pd 
Kata kunci : Kecerdasan Emosional, Penguasaan Kosakata, Hasil Belajar Siswa 
 
Tujuan dari penelitian ini adalah untuk mengetahui hubungan antara (1) 
kecerdasan emosional dan hasil belajar siswa dalam pembelajaran bahasa inggris 
(2) penguasaan kosa kata dan hasil belajar siswa dalam pembelajaran bahasa inggris 
(3) kecerdasan emosional, penguasaan kosa kata dan hasil belajar siswa dalam 
pembelajaran bahasa inggris. 
Penelitian ini dilakukan di SMA Al Muayyad Surakarta, dari Januari-
Februari. Metode penelitian ini merupakan penelitian korelasi kuantitatif. Populasi 
penelitian adalah semua siswa kelas 11 SMA Al Muayyad Surakarata tahun ajaran 
2016/2017. Terdiri dari 78 siswa dan terdiri dari tiga kelas. Sampel penelitian terdiri 
dari 50 siswa. Sampling yang digunakan adalah teknik cluster random sampling. 
Teknik pengumpulan data adalah kuesioner untuk kecerdasan emosional, tes untuk 
menguji penguasaan kosakata, Sedangkan hasil belajar siswa menggunakan nilai 
bahasa inggris semester ganjil. Teknik yang digunakan untuk menganalisis data 
adalah regresi linear sederhana dan berganda. 
Hasil penelitian menunjukkan bahwa (1) ada korelasi positif antara 
kecerdasan emosional dan hasil belajar siswa dalam pembelajaran bahasa inggris 
karena koefisien korelasi r-hitung diperoleh lebih tinggi dari r-tabel (0.733 > 0.361). 
(2) ada hubungan korelasi positif antara penguasaan kosakata dan hasil belajar 
siswa dalam pembelajaran bahasa inggris karena koefisien korelasi r-hitung 
diperoleh lebih tinggi dari r-tabel (0.810> 0.361). (3) ada korelasi positif antara 
kecerdasan emosional, penguasaan kosakata dan hasil belajar siswa dalam 
pembelajaran bahasa inggris karena koefisien korelasi r-hitung diperoleh lebih 
tinggi dari r-tabel (0.836>0.361). Dari hasil penelitian tersebut, dapat disimpulkan 
bahwa ada korelasi positif antara kecerdasan emosional, penguasaan kosakata dan 
hasil belajar siswa dalam pembelajaran bahasa inggris. Oleh karena itu, kecerdasan 
emosional dan penguasaan kosakata memiliki kontribusi dalam meningkatkan hasil 
belajar siswa dalam pembelajaran bahasa inggris.
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ABSTRACT 
Widya Ayu Noviani. 2017. A Correlation Study between Emotional Intelligence, 
Vocabulary Mastery and The Students’ Achievement in Learning English of The 
Eleventh Grade Students of SMA Al Muayyad Surakarta in the Academic Year of 
2016/2017. Thesis. Surakarta: English Education Department of Islamic Education 
and Teacher Training Faculty, the State Islamic Institute of Surakarta. 
Advisor :  Drs.H. Sujito, M. Pd. 
Key words : Emotional Intelligence, Vocabulary Mastery, The Students’ 
Achievement 
This study is aimed to determine the correlation between: (1) emotional 
intelligence and the students’ achievement (2) vocabulary mastery and the students’ 
achievement (3) emotional intelligence, vocabulary mastery and the students’ 
achievement. 
This study was carried out in January up to February at SMA Al Muayyad 
Surakarta. The method used in this study was correlation method. The population 
was all of the eleventh grade students of SMA Al Muayyad Surakarta in the 
academic year of 2016/2017 which consists of three classes. The total number of 
the students was 78 students. The sample was 50 students taken by cluster random 
sampling technique. The instruments in collecting the data were questionnaire, tests 
and document. The questionnaire was used to collect the data of emotional 
intelligence, the tests were used to collect the data of vocabulary mastery. 
Meanwhile, document is the students’ score of first semester to collect the data of 
the students’ achievement. In analyzing the data, the researcher used simple and 
Multiple Linear Regression. 
The result of the study shows that there is a positive correlation between 
emotional intelligence and the students’ achievement in learning english because 
the coefficient of correlation r-obtained is higher than r-table = 0,502 > 0,273. 
There is a positive correlation between vocabulary mastery and the students’ 
achievement in learning english because the coefficient of correlation r-obtained is 
higher than r-table = 0,612 > 0,273. There is a positive correlation between 
emotional intelligence, vocabulary mastery and the students’ achievement because 
the coefficient of correlation r-obtained is higher than r-table = 0,754 > 0,273. 
Regarding the result of the research, it can be concluded that emotional intelligence, 
vocabulary mastery and the students’ achievement have a positive correlation. 
Therefore, emotional intelligence and vocabulary mastery have a contribution to 
increase the students’ achievement in learning english. 
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CHAPTER 1 
INTRODUCTION 
 
A. Background of The Study 
English is an international language and has an important role in the 
world. It is used to communicate or deal among people or community in 
different languages. People will be difficult to understand what others say 
in different languages which they do not know. It will create problem in 
misunderstanding among them and English is selected to solve the problem. 
The problem can occur in written area not only in spoken area. Technology 
books, science books, tourism books, education books and more are written 
in English. It has goal to make people in the world understand about the 
content of books. Therefore, to be a successful learner, people have to learn 
English and practice it actively or passively. 
In Indonesia, English is the first foreign language and one of subject 
course in the school especially elementary until senior high school. The 
students have to be able for mastering English because it becomes one of 
the national examination’s subject that has to be passed. In learning English, 
the students will get the score of their effort, called the students’ 
achievement. Students’ Achievement has an important role for students 
because it is one of the school requirement and as a measurement for 
students. When the teacher and the students finish their learning process, 
certainly, that the teacher will give scoring to the students after received the 
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English material and do the test. Hornby (1995:10) stated that 
“achievement is a thing done successfully, especially with an effort 
and skill. Result of the changes is shown in score. 
Djamarah (2008:176) states that there are some factors that influence 
English Achievement, they are internal factors and external factors and 
approach factors. The internal factors are the factors which are from the 
subject itself, for examples are talent, interest, intelligence, motivation, 
cognitive ability etc. While the external factors are factors which are from 
the outside of student self, for example are curriculum, program, facilities 
of learning, teachers, materials of the subject. 
One of the students’ achievement factors is intelligence. Most of 
people considered that students who have a high intelligence especially 
Intelligence Quotient (IQ) definitely have a good score in learning. While 
students who have a low Intelligence Quotient (IQ) definitely have a low 
score in learning. In fact, students who have high IQ get low score in 
learning and there are still students who have low IQ able to get high score. 
It can be concluded that IQ is not always factor in determining one’s 
success. There is another factor that influences students’ success in learning, 
called emotional intelligence. 
Goleman (1999:512) said that emotional intelligence is one’s ability 
to recognize and understand his own and other people’s feelings, ability to 
motivate himself, and ability to manage his own emotion and relationship 
with other people well. Goleman (1999:513-514) stated that there are five 
emotional aspects of emotional intelligence, they are self-awareness, self-
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management, motivation, empathy, social relationship management. Those 
five emotional aspects become important to the students for increasing their 
academic achievement.  
Furthermore, factor influences the students’ achievement in English 
learning is vocabulary mastery. Vocabulary is an element that also must be 
mastered by the students. Without vocabulary, the students cannot 
understand about the meaning of word in other language especially English. 
Vocabulary mastery is the basic knowledge in learning English. Coady and 
Huckin (1997: 5) said that vocabulary is the central to language and of 
critical importance to language learning for young learners. It is in line with 
Fauziati (2010: 61) who states, “Vocabulary is central to language….”. She 
also adds that without a sufficient vocabulary, people cannot communicate 
effectively or express their ideas either in oral or written form. 
Vocabulary supports all of the English skills. It shows when we want 
to speak with other people in the world, we have to know and learn the 
vocabulary firstly. It should not be neglected by anyone who learns another 
language. Understanding more words in English, it will make everyone to 
learn English. Therefore, it can be concluded that vocabulary has an 
important role to master English. 
Based on the observation in SMA AL MUAYYAD Surakarta, the 
researcher discovered that the students have a good emotional intelligence, 
it showed when the researcher was doing the observation, many students 
can interact well with the researcher although they have not been met yet 
before. When the researcher was doing observation in classroom, the 
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researcher also discovered a good social relationship management of them 
because they stay together in boarding school. They admired that they are 
closed like a family and have understood each other. They can share more 
knowledge when finished the assignment in groups. It means that they have 
one point of emotional intelligence. The researcher also discovered the 
teacher always ask the students to sing a song which the lyrics are some 
vocabularies before began the learning. Some students also have a good 
achievement especially in English, it is proved when the researcher was 
interviewing the teacher. The researcher also looked from the book report, 
it reported that some students have a good score in English, higher from 
KKM. 
Based on the description above, it can be concluded that emotional 
intelligence and vocabulary mastery has close relation with the students’ 
achievement in learning. When the students improve their vocabulary and 
emotional intelligence, they will get a high achievement. Meanwhile, the 
students lack of vocabulary and emotional intelligence, they will get a low 
achievement. 
Based on the background, the researcher intends to find the correlation 
between emotional intelligence, vocabulary mastery and the students’ 
achievement in English learning. A thesis entitled A Correlation Study 
between Emotional Intelligence, Vocabulary Mastery and The 
Students’ Achievement in English of the Eleventh Grade Students of 
SMA AL Muayyad Surakarta in Academic Year 2016/2017. 
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B. Problem Identification 
Based on the background of the study above, the problems can be 
identified as follows: 
1.The students’ vocabulary mastery is not good. 
2.The students’ emotional intelligence is not good. 
3.The students’ emotional intelligence and vocabulary mastery are the 
factors that influence the students’ achievement in English. 
4.The students’ emotional intelligence and vocabulary mastery play an 
important role in affecting the students’ achievement in learning 
English. 
5.The influence of the students’ emotional intelligence and vocabulary 
mastery in the students’ achievement in learning English is significant 
or not. 
C. Problem Limitation 
Based on the identification of the problems above, we can know that 
the problems related to students’ achievement in learning English. The study 
focuses on the correlation between the students’ emotional intelligence, 
vocabulary mastery and achievement in English. The sample of the research 
is the eleventh grade students of SMA AL Muayyad Surakarta in the 
academic year of 2016/ 2017. 
D. Problem Statement 
Based on the background of the study above, the researcher can 
formulate the problem statements, as follows: 
6 
   
 
 
1. Is there a positive correlation between the students’ emotional 
intelligence and the students’ achievement in English of eleventh 
grade students of SMA AL Muayyad Surakarta in academic year 
2016/2017?  
2. Is there a positive correlation between the students’ vocabulary 
mastery and the students’ achievement in English of eleventh 
grade students of SMA AL Muayyad Surakarta in academic year 
2016/2017? 
3. Is there a positive correlation between the students’ emotional 
intelligence and vocabulary mastery simultaneously toward the 
students’ achievement in English of eleventh grade students of 
SMA AL Muayyad Surakarta in academic year 2016/2017? 
E. Objective of the Study 
Based on the problem of this study, the objective of the study are: 
1. To know the correlation between the students’ emotional 
intelligence and the students’ achievement in English of the 
eleventh grade students of SMA AL Muayyad Surakarta in the 
academic year 2016/2017. 
2. To know the correlation between the vocabulary mastery and the 
students’ achievement in English of the eleventh grade students 
of SMA AL Muayyad Surakarta in the academic year 2016/2017. 
3. To know the correlation between the students’ emotional 
intelligence and vocabulary mastery simultaneously toward the 
7 
   
 
 
students’ achievement in English of the eleventh grade students 
of SMA AL Muayyad Surakarta in the academic year 2016/2017. 
F. Benefit of the Study 
This study is intended to know the correlation between the students’ 
emotional intelligence and vocabulary mastery. It can give some benefits in 
theoretical or practically, as follows: 
1. Theoretically 
This research is aimed to give information and prove whether 
there is correlation between the students’ emotional intelligence and 
vocabulary mastery of eleventh grade students of SMA AL 
Muayyad Surakarta in academic year 2016/2017, therefore it can be 
used as reference to improve and develop vocabulary mastery. 
2. Practically 
a. For teacher, to be an input for teaching the students 
especially to improve their vocabulary mastery through 
improving the students’ emotional intelligence 
b. For students, to help the students in understanding about 
their emotional intelligence toward vocabulary mastery. 
c. For school, it can be a reference in guiding the teacher to 
know more about the students’ ability and reference in 
library for the students who want to know more. 
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G. The Definition of Key Term 
1.Intelligence is a complex characteristic that can be determined by 
evaluating a person’s reasoning, judgment, and problem-solving 
ability (McIntire and Miller, 2000: 28). 
2.Emotional Intelligence is one’s ability to recognize and understand 
his own and other people’s feelings, ability to motivate himself and 
ability to manage his own emotion and relationship with other 
people well (Goleman, 1999: 512) 
3.Vocabulary Mastery. Vocabulary is a list of words with their 
meanings (Hornby, 1995:133). Mastery is defined as a great 
knowledge about or understanding or a particular thing (Oxford 
Advanced Dictionary, 2003: 788). In this research, vocabulary 
mastery is meant the ability of the students in mastering words 
meaning which shown by their scores in vocabulary test. 
4.Achievement is a thing done successfully, especially with an effort 
and skill (Hornby, 1995: 2). In this study, English achievement is a 
successful act to master the skills of English by an effort and 
showing the score. 
5.Correlation research is a study which describes the degree to which 
two or more quantitative variables are related, and it does so by use 
of correlation coefficient (Fraenkel and Wallen, 1993: 287). 
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CHAPTER II 
THEORETICAL REVIEW 
 
A. Emotional Intelligence 
1. Definition of Intelligence Quotient (IQ), Spiritual Quotient (SQ/SI), 
Emotional Quotient/Intelligence (EQ/EI) 
a. Intelligence Quotient 
Intelligence is one of gifts from GOD. Intelligence is can be defined 
informally as an intellectual ability. Intelligence is simply the ability to 
understand, plan, think, talk, rationalize and comprehend. Intelligence is a 
complex characteristic that can be determined by evaluating a person’s 
reasoning, judgment, and problem-solving ability (McIntire and Miller, 
2000: 28). According to Sternberg (2006), Intelligence is the capacity to 
learn from experience, using metacognitive process to enhance learning and 
the ability to adapt to the surrounding environment. It may require different 
adaptation within different social and cultural context, in which intelligence 
may differ from one culture to another. Intelligence Quotient or Rational 
Intelligence itself is the first and well-known intelligence of human being. 
Intelligence Quotient (IQ) is a ratio to test the intelligence of a human being 
regardless of his/her age using standardized tests. 
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b. Spiritual Intelligence/Quotient (SI/SQ) 
According to David King (2013) on his Practical Guide to Spiritual 
Intelligence, Spiritual Intelligence is the adaptive application of Spirituality 
in everyday life. It involves using spirituality in solving problems, make 
plans and adapt the life’s challenges. In psychological perspective, spiritual 
intelligence is a set of mental abilities which contribute to the awareness, 
integration, and adaptive application of the nonmaterial and transcendent 
aspects of one’s existence. Besides it, spiritual quotient is the spectrum 
against which we assess the usefulness one life path or the needs to change 
the particular direction one’s actions are taking (Srivastava, Misra, 2012). It 
can be concluded that spiritual quotient/intelligence is one’s mental abilities 
to aware, make plans, solve the problem for his/her usefulness or needs to 
change the particular direction one’s actions making. 
c. Emotional Intelligence/Quotient (EI/EQ) 
Emotional intelligence refers to the ability to perceive and express 
emotion, assimilate emotion in thought, understand and reason with emotion, 
and regulate emotion in the self and others (Mayer, Salovey, & Caruso, 
2000). According to Bradberry and Greaves (2007: 51-63) emotional 
intelligence is a product of two competences: personal and social 
competence. It can be defined that emotional intelligence is an ability to feel, 
understand and express emotion, control emotion in his/herself and others, 
and understand emotion in thinking by applying personal and social 
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competences. In this study, the researcher focus on the emotional 
intelligence/quotient. 
 
2. Definition of Emotion 
Emotion comes from Latin word movere, which means “to move”. It means 
that encourages people to do something. Sometimes people state the word 
“emotion” is anger. Whereas, anger is a little part in emotion. Therefore, it need 
to define the emotion to avoid misunderstanding. According to Feldman (2009: 
335) emotion is feelings that generally have both physiological and cognitive 
elements and that influence behavior. Westen (1996:407) says that emotion is an 
evaluative response (a positive or negative feeling) that typically includes some 
combination of physiological arousal, subjective experience and behavioral or 
emotional expression. 
Based on the explanation above, it can be concluded that emotion is an 
evaluative feeling or response (positive or negative) which includes combination 
of three elements: physiological arousal, cognitive or subjective experience and 
behavioral or emotional expression. 
3. Emotional Intelligence 
Before understanding about the meaning of emotional intelligence, people 
have to know the definition of intelligence firstly. Intelligence is a complex 
characteristic that can be determined by evaluating a person’s reasoning, 
judgment, and problem-solving ability (McIntire and Miller, 2000: 28). It means 
12 
 
 
 
the ability to evaluate someone’s emotion and another emotion by gaining 
reasoning, judgment and problem-solving. 
One’s ability to recognize and understand his own and other people’s 
feelings, ability to motivate himself and ability to manage his own emotion and 
relationship with other people well (Goleman, 1999: 512). According to 
Bradberry and Greaves (2007: 51-63) emotional intelligence is a product of two 
competences: personal and social competence. 
From the explanation above, it can be concluded emotional intelligence is 
someone’s ability to understand and control his emotion in personal life and 
understand another emotion to manage his social relationship. 
4. Aspects of Emotional Intelligence 
According to Bradberry and Greaves, emotional intelligence is a product 
of two competences: personal and social competence. Personal competence is 
gained from self-awareness and self-management. Self-awareness is someone’s 
ability to feel, understand and manage his feeling in a certain situation and 
condition. Self-management is ability to use self-awareness toward someone’s 
emotion to lead his behavior positively. For example, when someone aware his 
anger will cause a negative effect, he will manage himself to do not anarchic 
action in public. 
The second competence is social competence. It focuses on one’s ability 
to understand others’ feeling and manage his social relationship. Those abilities 
are called as social-awareness and social relationship management. Social-
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awareness is ability to understand about others’ feeling or emotion and what 
happen to them. It means that someone has to accept others’ emotion and thought 
although it is not appropriate with himself. Another ability is social relationship 
management. It focuses on one’s ability to manage his relationship with 
environment. 
 
Figure 2.1 Bradberry-Greaves’ Emotional Intelligence 
 
 
 
 
 
While according to Goleman (1999: 513-514), there are five emotional 
intelligence aspects. They are: 
a. Self awareness 
It consists of one’s ability to recognize what he is feeling and 
understand what are his strengths and weaknesses. 
b. Self management 
It is one’s ability to manage his emotion, to deny a reward or enjoyment 
before getting the target, and to recover from emotion depression. 
c. Motivation 
Emotional 
Intelligence 
Social Relationship 
Management 
Social 
Competence 
Social-Awareness 
Self Management 
Self-Awareness 
Personal 
Competence 
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It is one’s ability to motivate himself to get target, to do something 
effectively, and to cope with frustration or failure. 
d. Empathy 
It is one’s ability to feel others’ feeling. 
e. Social relationship management 
It is one’s ability to manage his emotion when he is in social 
environment, to understand the social situation, to interact well with 
other, to cooperate and work in team, and to solve the problem. 
B. Vocabulary Mastery 
1. Description of Vocabulary Mastery 
Vocabulary is knowledge of word and word meanings. Hatch and 
Brown (1995: 1) define vocabulary as a set list or a set of words for a 
particular language or a list or set of words that individual speaker of 
language might use. 
Vocabulary is divided into the receptive vocabulary and productive 
vocabulary. Receptive vocabulary is the words that students can recognize 
and understand when they occur in context, whereas productive vocabulary 
is words which students understand, they can produce correctly and use 
constructively in speaking and writing (Hayecraf in Evelyn, 1995: 130). 
Harris (1969: 48) says that vocabulary can be categories into passive or 
active vocabulary. Active vocabulary is the words usually used in the 
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speech and writing activity, while passive vocabulary is the usually used 
reading. 
Harmer (1996: 16) states that basically students have four different 
vocabularies, namely speaking vocabulary, listening vocabulary, reading 
vocabulary, and writing vocabulary. The writing vocabulary embraces the 
students use in writing, writing and speaking are language production, 
which belong to productive skills, while listening and reading involve 
receiving the message and they belong to the receptive skills. 
Meanwhile, mastery is defined as a great knowledge about or 
understanding of a particular thing (Oxford Advanced Dictionary, 2003: 
788). Mastery means comprehensive knowledge (Swannel, 1992: 656). 
Vocabulary mastery is related to words and meaning. Therefore, 
vocabulary mastery is comprehensive knowledge to recognize, understand, 
and produce the stock of words and their meanings. 
2. The Importance of Mastering Vocabulary 
Vocabulary is one of the element of languages that should be learnt 
and taught. Someone will get problem to master the language without 
mastering or understanding words. Burns and Broman (1975: 295), said 
that the position of as individual in society may be determined by the extent 
of his knowledge of words and how to use them in manner appropriate to 
a particular place, time, and situation. In addition, Coady and Huckin 
(1997: 5) say that vocabulary is central and critical importance to typical 
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language learner. Therefore, vocabulary is essential because it is a central 
to language and basic to know what we learn. 
3. Meaning of words 
Based on previous description, we find out that vocabulary is related 
with words in a language. Words must have meaning. The students must 
know the meaning of that word therefore, they can understand a word fully. 
Leech (1974: 10) wrote seven types of meaning, They are as follows: 
a. Conceptual meaning 
It is also called dennotative meaning. It describes the meaning in 
logical, denotative, cognitive and denotative content. 
b. Connotative meaning 
It is the communicative value an expression has by virtue of what it 
refers to, over above its purely conceptual content. 
c. Stylistic meaning 
It is a piece of language conveys about the social circumstance of its 
use. 
d. Affective meaning 
It is a meaning based on the feeling and attitudes of the speaker or 
writer. 
e. Reflected meaning 
It is meaning which arises in cases of multiple conceptual meaning. 
f. Collocative meaning 
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It consist of the associations a word requires on account of the 
meaning of words which tend to occur in its environment. 
g. Thematic meaning 
It is what is communicated by the way in which a speaker or writer 
organizes the message. 
Language learners often deal with difficulties in distinguishing 
meaning of words when the words are relatively indeterminate in 
meaning. How the meaning of one items relates to the meaning of others 
can also be useful in teaching. Here some related meaning of words (Ur, 
1996: 62): 
a. Synonyms: items or words that mean the same, or nearly the same. 
Example: clean is synonym of tidy 
b. Antonyms: items or words that mean the opposite, beautiful is an 
antonym of ugly. 
c. Hyponyms: items that serve as specific examples of a general 
concept. Example: grape, orange, apple are hyponyms of fruits. 
d. Co- hyponyms: other items that are the ‘some kind of thing’. 
Example: red, blue, green and brown are co-ordinates. 
e. Super ordinate: general concepts that ‘cover’ specific items. 
Example: fruit is super ordinate of grape, orange, apple. 
f. Translation: words in the learners’ mother tongue that are equivalent 
in meaning to the item being taught. 
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4. Difficulties of Grasping Vocabulary 
There are some difficulties to grasp vocabulary. According to 
Thornbury (2002: 27-28), what makes a word difficult are: 
a. Pronunciation: words which are difficult to pronounce are more 
difficult to learn. 
b. Spelling: sound-spelling mismatches are likely to be the cause of 
errors. 
c. Length and complexity: long words seem to be more difficult to 
learn than short words. 
d. Grammar: the grammar associated with the word especially if this 
differs from its L1 equivalent. 
e. Meaning: when two words overlap in meaning, learners are likely 
to confuse them. 
f. Range, connotation and idiomaticity: words that can be used in wide 
range of context will generally be perceived as easier than their 
synonyms with narrower range. 
Meanwhile, Nuttal (1996: 66-68) proposed some factors, they are as 
follows: 
a. Idioms 
It is a lexical item consisting of several words, with a meaning 
that cannot be deducted from the individual words. 
b. Words with several meanings 
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Some of the most dangerous misunderstanding arise when 
everyday words are used in specialized fields. 
c. Sub-technical vocabulary 
The problem of words will be in conceptual rather than 
linguistics. 
d. Subordinates 
Words of more general meaning viewed in relation to other 
words of more specific meaning which could also be referred to 
by the general term. 
e. Transfer of meaning 
Metaphor and similar kinds of transferred meaning are always 
potential problems. 
f. Irony 
It is chiefly problem of pragmatics rather than lexis. 
Vocabulary mastery in this thesis the students’ knowledge focusing 
with related meaning of words (synonym, antonym, translation) and 
word meaning (word in context and collocation). 
C. The Students’ Achievement in Learning English 
1. Achievement 
Hornby (1995:10) stated that “achievement is a thing done 
successfully, especially with an effort and skill.” In other word, it is a 
result that will get after trained. 
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According to W.S.Winkel (1984: 48) , “And every kind of 
learning activity would obtain a special change, namely learning 
outcome which is shown in an achievement by the students, in the 
letters form regularly.” (dan segala macam kegiatan belajar akan 
menghasilkan suatu perubahan khusus, dinamakan hasil belajar yang 
ditunjukkan dalam sebuah prestasi oleh siswa, dalam bentuk huruf 
secara teratur ).  It can be concluded that the students’ aim in learning 
is  the best achievement. 
Sukmadinata (2003: 103)  said that mastering of the lesson or 
learning outcome can be simbolized by number or letter. The number 
0-10 at elementary until middle education and the letter A, B, C, D at 
the high education. ( tingkat penguasaan pelajaran atau hasil belajar 
dalam mata pelajaran dilambangkan dengan angka-angka atau huruf, 
angka 0-10 pada pendidikan dasar dan menengah dan huruf A, B, C, D 
pada pendidikan tinggi). This statement tells us the achievement is 
realization of students’ abilities. 
2. Learning 
According to Henry Smith (1962: 260), “learning is the 
acquisition of new behavior or the strengthening or weakening of old 
behavior as the result of experience.” In addition definition, Ray 
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Loree (1965: 193-194) defines “learning as a relatively permanent 
change of behavior that occurs as a result of experience or practice.” 
Stephen B. Klein (1978: 02) also has similar definition about 
learning, he said that “learning is relatively permanent change the ability 
to exhibit a behavior, this change occurs as the result of successful or 
unsuccessful experience.” It means that change in learning constantly 
depends on the students’ ability and their succesfull of getting experience. 
The student who has a good ability, he/she will be successful in getting 
experience and can change their behavior well. Otherwise, the student 
who has a bad ability, he/she will be unsuccesful in getting experience 
and can not change their behavior well. 
3. English Learning Achievement 
Based on the explanation above, English learning achievement can 
be conclude that is result of the students after followed learning process 
which is simbolized by score. 
In learning English, they usually pay attention to what they learn. 
Therefore, they are easy to catch most of the teacher gives them or gains 
the knowledge from the books. They also have needs toward the lesson 
and usually have a clear target to gain what he wants to reach. Of 
course, they will be intended for doing something to make maximum 
effort in learning. 
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D. Previous Study 
Izah Farhani (2007) The Contribution of Speaking Habit and Learning 
Motivation to Vocabulary Mastery (A Correlational  Study at the Eleventh 
Grade Students of SMA Al-Islam 1 Surakarta in the Academic Year of 
2007/2008), Teacher Training and Education Faculty, Sebelas Maret 
University. The result of this research shows that there is a positive 
significant correlation between students’ speaking habit and learning 
motivation simultaneously to vocabulary mastery because r-obtained is 
0.663. Therefore, when the students’ speaking habit and learning 
motivation are good, their vocabulary mastery is also good. The coefficient 
of determination of speaking habit and learning motivation to vocabulary 
mastery is 56.1%. It means that 56.1% variable of vocabulary mastery is 
affected by speaking habit and learning motivation while 43.9% is 
supported by other factors. 
Ela Nur Azizah (2011) “A Study on the Correlation between Emotional 
Quotient (EQ) and Speaking Achievement of the Eight Year Students of MTs 
Negeri Plupuh, Teacher Training and Education, Muhammadiyah 
University of Surakarta. The subject was the eight grade students. In 
collecting data, the researcher used questionnaire, psychology test and 
document. The result of this study shows that there is a significant 
correlation between emotional quotient (EQ) and speaking achievement 
because r-obtained is 0.474 bigger than r-table. It means that the emotional 
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quotient has a role to improve the students’ speaking achievement and the 
students who have a high EQ will also have a good speaking achievement. 
E. Rationale 
Hornby (1995:10) stated that “achievement is a thing done 
successfully, especially with an effort and skill”. The students’ 
achievement in learning English is the result of the students after followed 
English learning process that is signed by score. It is to know how far the 
student can understand and absorb the material from the teacher. It also can 
use to show the students’ ability to master English. The students can master 
English if they have interest of English and ability to know themselves. 
Djamarah (2008:176) states that there are some factors that influence 
English Achievement, they are internal factors and external factors and 
approach factors. One of the students’ achievement factors is intelligence. 
Most of people considered that students who have a high intelligence 
especially Intelligence Quotient (IQ) definitely have a good score in 
learning. While students who have a low Intelligence Quotient (IQ) 
definitely have a low score in learning. In fact, students who have high IQ 
get low score in learning and there are still students who have low IQ able 
to get high score. It can be concluded that IQ is not always factor in 
determining one’s success Emotional intelligence is one of ability to 
understand about it. When they have a good emotional intelligence, it can 
make their achievement or score is good. 
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Their achievement in learning English also can be influenced by having 
many vocabularies. Coady and Huckin (1997: 5) said that vocabulary is the 
central to language and of critical importance to language learning for 
young learners. Vocabulary mastery becomes an important factor because 
the student can understand the meaning of the text, the aim of the utterance. 
From the theoritical reviews, the students’ achievement in learning 
English is influenced by emotional intelligence and vocabulary mastery. 
Students who have a good emotional intelligence will have better 
achievement in learning English, therefore it can be predicted that 
emotional intelligence contributes to the students’ achievement. Besides, 
students who have good vocabulary mastery will easily understand 
information and get better achievement. Therefore, it can be also predicted 
that vocabulary mastery contributes to the students’ achievement in 
learning English. 
However, those predictions should be empirically provided by research 
data. 
 
F. The Hypothesis 
The hypothesis of the research can be formulated as follows: 
1. There is a positive and significant correlation between emotional 
intelligence and the students’ achievement in learning English. 
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2. There is a positive and significant correlation between vocabulary 
mastery and the students’ achievement in learning English. 
3. There is a positive and significant correlation between emotional 
intelligence, vocabulary mastery and the students’ achievement in 
learning English. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. The Research Design 
This research is a quantitative research. Sugiyono (2013) defines quantitative 
research is as research method based on positivism paradigm that is used to 
investigate the specific population or sample. The design of this research is 
correlational research. According to Sudjana (1996: 367) correlational study is a 
study that concerns on the relation degree of the variables that are studied. The 
correlational procedures show the extent in which change in one variable is 
associated with change in another variable (Ary, 1985: 118). 
There are two kinds of variables; they are independent and dependent 
variable. According to Ary (1985) states that dependent variable is the 
phenomenon that is the object of study and investigation. Meanwhile 
independent variable is the factor that is measurably separate and distinct from 
dependent variable, but may relate to dependent variable. 
In this research emotional intelligence is the first independent variable (X1), 
vocabulary mastery is the second independent variable (X2) and the students’ 
achievement in English is dependent variable (Y). 
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 Figure 3.1 the Relationship between X1 and Y, X2 and Y. 
 
 
 
 
 
 
B. The Place and Time of Research 
This research was conducted at SMA AL Muayyad Surakarta in academic 
year 2016/2017 which is located on JL. K.H. Samanhudi 64 Mangkuyudan, 
Purwosari, Laweyan, Surakarta. It was conducted on the eleventh grade students. 
The researcher conducted from December - January which  the table of activities 
can be seen in the table 3.2 as follows: 
No Activity Months 
September October November December January 
1 Preparation 
a. Making 
proposal 
b. Getting 
Permission 
 
√ 
 
 
√ 
 
 
 
√ 
 
  
2 Action 
a. Observation 
 
b. Research 
  
√ 
 
 
 
  
 
√ 
Y 
the students’ 
achievement in learning 
English 
X1 
Emotional Intelligence  
 
X2 
Vocabulary Mastery 
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3 Analyzing Data 
a. Making 
Report 
   
 
 
 
 
√ 
Table 3.1 Table of research activities conducted in SMA AL Muayyad 
 
C. The Population, Sample and Sampling 
1. Population  
Population is a group of individuals who have the same characteristics 
(Creswell, 2008: 151). In this research, the population of this research was all of 
the eleventh grade students of SMA AL Muayyad Surakarta. 
2. Sample  
Sample is a subgroup of the target population that the researcher plans to 
study for generalizing about the target population (Creswell, 2008: 152). In this 
study the researcher took two class as a sample and one class as an instrument 
tryout class. XI IPA and XI IPS 1 were as a sample. 
3. Sampling 
Sampling is a technique that is used to take the sample. According to 
Kerlinger (2006: 188) sampling is taking a part of population or whole as a 
representative of population or whole.  
The writer used cluster random sampling to gain the sample. This is method 
that gives every member of the population an equal chance of being selected in 
the study (Hallonen and Santrock, 1999: 18). 
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The cluster in which the clusters are selected and sample is drawn from the 
cluster members by simple random sampling (Fink, 1995: 15). Firstly, the writer 
took one class among the classes randomly. The steps of selecting the class are 
as follow: 
a. Making list of all the eleventh grade classes 
b. Writing down the code of each class on a small paper and rolling the 
papers 
c. Putting all rolled papers into a box 
d. Shaking the box 
e. Taking one of the rolled papers from the box 
D. Technique of Collecting Data 
In collecting the data, researcher used two instruments to find the data 
about the correlational research. The instruments were test and questionnaire. 
The test was used to assess the students’ vocabulary mastery and questionnaire 
was used to assess the students’ emotional intelligence.  
1. The Instrument of Collecting the Data 
a. Questionnaire 
Questionnaire is a set of questions which are given to other people in 
order to willing give a response based on researcher required (Suharsimi, 
1998: 136). In this research, questionnaire is used to get the data of the 
students’ emotional intelligence. According to Halonen and Santrock (1999: 
19), questionnaire or survey is a measure that the researcher uses to find out 
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about the person’s experiences and attitudes by asking the respondents to 
read and mark their answer on paper or some other medium. 
In this study, the questionnaire consists of questions involving the 
students’ self which has four options; they are SS for Sangat Setuju, S for 
Setuju, TS for Tidak Setuju and STS for Sangat Tidak Setuju. The students 
are required to choose one based on their experiences or situation which is 
given in questionnaire. In scoring, the researcher used two scoring: positive 
statements and negative statements. 
b. Vocabulary Mastery Test 
Test is a experience of questions or exercises or other devices to measure 
skill, knowledge, intelligence, ability or talent’s person which has by people 
or group (Suharsimi, 1998: 139).  
The test of vocabulary mastery will be used to know the result of 
vocabulary mastery of the eleventh grade students of SMA AL Muayyad 
Surakarta. The kind of vocabulary test was multiple choice. The researcher 
provided four alternative answer (A, B, C, D). The student are required to 
choose the correct answer by crossing one of the four options. 
The scoring is if the answer correct, the students will get 1 point for each 
item while if the answer is incorrect, they will get 0 point. 
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c. Document 
In this study, document is a list of the students’ English score in the final 
test. The researcher will ask the English teacher score of the students. It is used 
to know the students’ achievement and those score to be analyzed. 
2. The Validity and Reliability of Instruments 
According to Arikunto (1998:160) “an instrument is valid if it is able to 
measure what the researchers are going to measure. It is necessary to try-out 
the instrument before it is used”. 
a. The Validity of the Instrument 
The researcher will conduct try out at the eleventh grade students of SMA 
AL Muayyad Surakarta before the instrument is used. After conducting the try 
out, the result will be computed to find out the validity of the instruments. To 
measure the validity of questionnaire and test, it is used Pearson Product 
Moment Formula. The formula is as follows : 
 
𝑟𝑥𝑦 =
𝑁∑𝑋𝑌 − (∑𝑋)(∑𝑌)
√{𝑁∑𝑋2 − (∑𝑋)2}{𝑁∑𝑌2 − (∑𝑌)2}
 
Where: 
𝑟𝑥𝑦 : The coefficient of correlation between X and Y 
N : The number of the students 
∑X : The sum of the scores of each item 
∑Y : The sum of the scores of each student 
(Sudjana, 2002: 369) 
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The test is valid if the correlation coefficient is at least the same as the r 
table α = 0,05 for N = 32, that is 0,349. The test is not valid if the correlation 
coefficient is lower than r table. 
b. The Reliability of the Instrument 
According Fraenkel and Wallen (2000: 176), reliability refers to the 
consistency of the scores obtained how consistent they are for each individual 
from one administration of an instrument to another. To measure the reliability 
of emotional intelligence and vocabulary mastery the researcher uses the Alpha 
Cronbach Formula, as follows : 
𝑟 =  [
𝑘
𝑘 − 1
] [1 −
∑𝑆𝑖
2
𝑆𝑡
2 ] 
Where : 
 𝑘        : Number of item on the test 
∑𝑆𝑖
2   : The variance of each item 
𝑆𝑡
2      : The variance of all scores and on the total test 
According to Suharsimi Arikunto (2006: 276), the criteria of reliability 
coefficient are : 
0.80< r11 = 1.00 very high reliability 
0.60< r11 = 0.80 high reliablity 
0.40< r11 = 0.60 fair reliability 
0.20< r11 = 0.40 low reliability 
0.00< r11 = 0.20 very low reliability 
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Beside using the criteria of reliability coefficient above, the instrument 
can be reliable if the rit > rtables. The rtables can be seen frrom the total of the sample 
and the level of significance.  
 
E. Technique of Analyzing Data 
After collecting the data, the next step is to analyze them to know 
whether there is a positive correlation between emotional intelligence, 
vocabulary mastery and the students’ achievement in learning English. In this 
research will use some technique  to collecting the data. They are as follows: 
1. Pre-requirement Test 
There are major prerequisite tests for the data to enter linear regression 
analysis: 
a. Normality Test 
Normality test is purposed to know whether the sample has the 
normal distribution or not. The researcher will use Kolmogorov Smirnov 
(KS-Z). The variables are in normal distribution if the significance of 
Kolmogorov Smirnov (KS-Z) score is higher than 0,05. 
b. The Linearity Test 
Linearity test is purposed to know whether two variables have 
significant linear regression or not. This test is becoming the major 
prerequisite for the data to enter linear regression analysis. The linearity 
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can be known by using Anova (Test for Linearity) on the significance value 
(p) = 0.05, two variables can be linear if p> 0.05. 
2. Hypothesis Test 
Hypothesis testing was measured by using Multiple Linier 
Regression Formula. Multiple Linier Regression is used to describe the 
strength of the relationship between one or several independent variables 
and one dependent variable. 
To test the hypothesis, that is the correlation between emotional 
intelligence (X1), vocabulary mastery (X2) and the students’ achievement 
in learning English (Y), the researcher uses Multiple Linear Regression as 
follow:  
𝑅2 =
𝑆𝑆𝑟𝑒𝑔
𝑆𝑆𝑡𝑜𝑡𝑎𝑙
 
Where:  
R   : The correlation coefficient between X1, X2, Y 
𝑆𝑆𝑟𝑒𝑔 : α1∑x1y+α2∑x2y 
𝛼1   : Coefficient of predicator X1 
𝛼2   : Coefficient of predicator X2 
∑x1y : Sum of the product moment between X1 and Y 
∑x2y : Sum of the product moment between X2 and Y 
SStot : Sum of amount square the criterion Y 
(Sudjana, 2002: 383) 
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To find out whether or not the coefficient of Ry(1,2) is significance, the 
researcher uses The Formula Regression Line analysis, as follow: 
𝐹 =
𝑅2/𝑘
(1 − 𝑅2)/(𝑛 − 𝑘 − 1)
 
Where:  
F : The value regression line 
R  : The coefficient of correlation X1, X2, Y 
k : The number of independent variable  
n : The number of sample 
(Sudjana, 2002: 383) 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Data Description 
1. Data Description Questionnaire of Emotional Intelligence (X1) 
The data of emotional intelligence were gotten from the questionnaire with 
31 item number. The data is obtained describe that the highest score is 116 
and the lowest score is 51. The mean is 85,88; the median is 85,50; and the 
mode is 93. The standard deviation is 13,461. The statistical computation 
of the data can be seen in appendix and its histogram is presented at figure. 
Table 4.1 The Descriptive Statistic of Emotional Intelligence 
Classification Emotional Intelligence 
Mean 85,88 
Median 88,50 
Mode 93 
Std. Deviation 13,461 
Minimum (lowest score) 51 
Maximum (highest score) 116 
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Figure 4.1 Histogram of Emotional Intelligence (X1) 
a. Students’ response of self awareness 
Table 4.2. The Students’ response of self awareness 
No 
Item 
Total  Score 1 5 7 15 22 23 28 
1 3 3 3 2 2 2 3 18 
2 2 2 2 1 1 2 3 13 
3 2 2 2 1 1 2 3 13 
4 3 3 3 3 2 3 3 20 
5 3 2 3 2 3 2 3 18 
6 3 3 3 3 3 3 3 21 
7 3 3 3 2 2 2 3 18 
8 2 2 2 1 1 2 3 13 
9 2 2 3 2 3 2 3 17 
10 3 3 3 2 2 2 3 18 
11 3 3 3 3 3 2 3 20 
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No Item Total  Score 
 
1 5 7 15 22 23 28 
 
12 2 2 2 1 1 2 3 13 
13 3 2 4 2 2 3 3 19 
14 3 3 3 2 2 2 3 18 
15 3 3 3 2 3 3 3 20 
16 2 2 3 2 3 2 2 16 
17 2 2 2 1 1 2 3 13 
18 3 1 3 3 3 2 3 18 
19 2 2 2 1 1 2 2 12 
20 3 3 3 3 3 2 3 20 
21 3 2 3 2 2 2 3 17 
22 2 2 2 1 1 2 2 12 
23 4 3 3 3 3 3 4 23 
24 4 3 3 3 3 3 4 23 
25 3 3 3 3 3 2 3 20 
26 2 3 3 2 2 3 2 17 
27 2 1 2 2 1 1 2 11 
28 2 2 3 3 3 3 2 18 
29 2 2 4 2 3 4 2 19 
30 3 2 4 3 3 3 3 21 
31 3 3 3 2 2 3 3 19 
32 2 2 3 2 3 2 2 16 
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No Item Total  Score 
 
1 5 7 15 22 23 28 
 
33 3 2 2 2 4 3 3 19 
34 3 3 3 2 3 3 3 20 
35 1 1 2 1 3 1 1 10 
36 4 4 3 3 4 3 4 25 
37 3 3 2 2 2 2 3 17 
38 2 2 2 2 2 2 2 14 
39 3 3 2 2 2 2 3 17 
40 2 2 3 3 2 2 2 16 
41 3 2 3 2 3 3 3 19 
42 3 2 3 2 2 2 3 17 
43 2 2 3 3 2 2 2 16 
44 2 3 3 3 3 3 2 19 
45 3 1 3 3 3 3 3 19 
46 2 2 3 2 2 2 2 15 
47 4 3 4 3 3 3 4 24 
48 2 1 2 1 2 2 2 12 
49 2 2 3 3 2 2 2 16 
50 2 3 3 2 3 3 2 18 
Total score              867 
Ideal score 
 
           1400 
Prosentase 
 
           62 
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   Item number 1, 5, 7, 15, 22, 23, 28 describe students’ response of 
self awareness. Based on the calculation showed in the table, the total 
score of self awareness is 867. The calculation of students’ self 
awareness as follows: Maximum score (ideal score): n x number of 
item x maximum score per item. (50x7x4=1400) 
Total score of self awareness : 867 
Prosentase of self awareness :  
𝑡𝑜𝑡𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑖𝑑𝑒𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑥 100%  
: 
867
1400
𝑥 100% = 62 %   
The total score is entered in continuum line as follows: 
 
 
Figure 4.2. Continuum line of self awareness 
Ideally, the score expected for students’ responses of self 
awareness is 1400. From the calculation shows the score wchich is 
obtained is 867 or 62 % from ideal score 1400. So it can be concluded 
that self awareness is in bad category. 
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b. Students’ response of self management 
Table 4.3. The Students’ response of self management 
No 
Item 
Total  Score  2 10 11 16 18 25 31 
1 3 3 2 2 4 3 4 21 
2 3 2 1 2 3 3 3 17 
3 2 3 1 2 3 3 3 17 
4 3 3 3 3 3 2 3 20 
5 3 3 2 3 3 3 3 20 
6 3 3 3 3 3 3 3 21 
7 3 3 2 2 4 3 4 21 
8 3 3 1 2 3 3 3 18 
9 2 2 2 3 3 3 4 19 
10 3 3 2 2 4 3 4 21 
11 3 3 3 2 3 3 4 21 
12 3 2 1 2 3 3 3 17 
13 3 3 2 3 3 2 3 19 
14 3 3 2 2 4 3 4 21 
15 3 3 3 3 3 2 3 20 
16 2 3 2 3 3 3 4 20 
17 2 3 1 2 3 3 3 17 
18 3 3 3 3 3 3 3 21 
19 2 3 1 2 3 3 3 17 
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No 
Item 
Total  Score  2 10 11 16 18 25 31 
20 3 3 3 2 3 3 4 21 
21 3 3 3 3 3 3 3 21 
22 2 2 1 2 3 3 3 16 
23 4 4 4 4 4 3 4 27 
24 4 4 4 4 4 3 4 27 
25 3 3 3 3 3 3 3 21 
26 2 2 3 4 3 3 4 21 
27 2 2 3 3 3 4 4 21 
28 2 2 3 4 3 3 2 19 
29 2 2 2 4 3 4 4 21 
30 3 3 3 3 3 3 4 22 
31 3 3 2 3 3 4 4 22 
32 2 2 3 2 3 3 4 19 
33 3 3 3 4 3 4 3 23 
34 3 3 3 4 3 4 4 24 
35 1 1 2 3 1 1 3 12 
36 4 4 3 3 3 3 4 24 
37 3 3 4 4 4 3 3 24 
38 2 2 3 3 2 3 4 19 
39 3 3 2 3 4 3 4 22 
40 2 2 3 3 3 3 4 20 
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No 
Item 
Total  Score  2 10 11 16 18 25 31 
41 3 3 3 4 3 3 4 23 
42 3 3 3 4 3 4 4 24 
43 2 2 1 4 4 4 4 21 
44 2 2 3 4 3 4 2 20 
45 3 3 3 4 4 3 3 23 
46 2 2 3 3 3 4 1 18 
47 4 4 3 3 4 4 4 26 
48 2 2 4 3 3 2 4 20 
49 2 2 3 3 3 3 4 20 
50 2 2 3 4 3 3 4 21 
Total score              1030 
Ideal score 
 
           1400 
 
Prosentase 
 
          
 
73.6  
  Item number 2, 10, 11, 16, 18, 25, 31 describe students’ response 
of self management. Based on the calculation showed in the table, the 
total score of self management is 1030. The calculation as follows: 
Maximum score (ideal score) : n x number of item x maximum score 
per item (50x7x4=1400) 
Total score of self management : 1030 
Prosentase of self management :  
𝑡𝑜𝑡𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑖𝑑𝑒𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑥 100% 
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: 
1030
1400
𝑥 100% = 73.6 % 
The total score is entered in continuum line, as follows: 
 
 
Figure 4.3. The Continuuum line of self management 
   Ideally, the score expected for students’ response of self 
management is 1400. From the calculation shows the score which is 
obtained is 1030 or 73.6 % from ideal score 1400. So it can be 
concluded that self management is in good category. 
c. Students’ response of motivation 
Table 4.4. The Students’ response of motivation 
No 
Item 
Total  Score 8 12 14 19 21 26 27 
1 4 3 3 4 3 3 4 24 
2 3 3 2 2 3 2 3 18 
3 3 3 2 2 3 2 3 18 
4 3 4 3 3 3 4 2 22 
5 3 3 3 3 3 3 3 21 
6 3 3 3 3 3 3 3 21 
7 4 3 3 4 3 3 4 24 
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No 
Item 
Total  Score 8 12 14 19 21 26 27 
8 3 3 2 2 3 2 3 18 
9 3 3 2 2 3 3 3 19 
10 4 3 3 4 3 3 4 24 
11 3 3 3 3 3 3 4 22 
12 3 3 3 2 2 2 3 18 
13 4 2 3 2 3 2 3 19 
14 4 3 3 4 3 3 4 24 
15 3 3 3 3 3 3 3 21 
16 3 3 3 2 3 3 3 20 
17 3 3 3 2 3 2 3 19 
18 4 3 3 3 3 2 4 22 
19 3 3 2 2 2 2 3 17 
20 3 3 3 3 3 3 4 22 
21 3 3 3 3 3 2 3 20 
22 3 3 2 2 2 2 3 17 
23 4 3 4 4 4 3 4 26 
24 4 3 4 4 4 3 4 26 
25 4 3 3 3 3 3 3 22 
26 3 3 2 3 2 3 3 19 
27 4 3 2 3 2 1 4 19 
28 4 3 2 3 2 3 3 20 
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No 
Item 
Total  Score 8 12 14 19 21 26 27 
29 3 4 2 3 2 3 4 21 
30 4 3 3 3 3 3 3 22 
31 3 3 3 3 3 3 4 22 
32 3 3 2 3 2 2 4 19 
33 4 4 3 4 3 4 4 26 
34 4 4 3 4 3 3 4 25 
35 3 1 1 4 1 4 4 18 
36 3 3 4 4 4 3 4 25 
37 3 4 3 4 3 3 3 23 
38 3 3 2 3 2 4 3 20 
39 4 3 3 4 3 3 3 23 
40 3 3 2 3 2 3 3 19 
41 3 3 3 2 3 3 3 20 
42 3 3 3 3 3 2 4 21 
43 3 2 2 3 2 3 4 19 
44 4 3 2 3 2 3 3 20 
45 4 4 3 4 3 4 4 26 
46 4 3 2 4 2 4 3 22 
47 4 3 4 4 4 3 4 26 
48 4 3 2 2 2 2 3 18 
49 3 3 2 3 2 3 3 19 
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No 
Item 
Total  Score 8 12 14 19 21 26 27 
50 3 3 2 2 2 2 3 17 
Total 
score   
     
 
1053 
Ideal 
score 
      
 
1400 
Prosent
ase 
      
 
75.2 
    Item number 8, 12, 14, 19, 21, 26, 27 describe students’ response 
of motivation. Based on the calculation showed in the table, the total 
score of motivation is 1053. The calculation as follows: 
Maximum index score : sample x item x maximum score per item : 
(50x7x4=1400) 
Total score of motivation : 1053 
Prosentase of motivation : 
𝑡𝑜𝑡𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑖𝑑𝑒𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
 𝑥 100% 
: 
1053
1400
𝑥 100% = 75.2 % 
The total score is entered in continuum line, as follows: 
 
 
 
   Figure 4.4 Continuum line of motivation 
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   Ideally, the score expected for students’ response of motivation is 
1400. From the calculation shows the score wchich is obtained is 
1053 or 75.2 % from ideal score 1400. So it can be concluded that the 
students’ motivation is in good category. 
d. Students’ response of empathy 
Table 4.5. The Students’ response of empathy 
No  
Item 
Total  Score  3 9 13 17 20 24 30 
1 3 3 3 4 3 3 3 22 
2 2 2 3 2 3 2 2 16 
3 3 3 2 2 3 3 3 19 
4 3 3 3 4 3 3 3 22 
5 3 3 3 3 3 3 3 21 
6 3 3 3 3 3 3 3 21 
7 3 3 3 4 3 3 3 22 
8 3 3 2 2 3 3 3 19 
9 2 2 2 3 2 2 3 16 
10 3 3 3 4 3 3 3 22 
11 3 3 3 3 3 3 3 21 
12 2 3 2 2 2 2 2 15 
13 3 3 3 3 3 3 3 21 
14 3 3 3 4 3 3 3 22 
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No  
Item 
Total  Score  3 9 13 17 20 24 30 
15 3 3 3 3 3 3 3 21 
16 2 2 2 3 2 2 2 15 
17 3 3 2 2 3 3 3 19 
18 3 3 3 3 3 3 3 21 
19 2 2 2 2 2 2 2 14 
20 3 3 3 3 3 3 3 21 
21 3 3 3 3 3 3 3 21 
22 2 2 3 2 2 2 2 15 
23 4 4 4 3 4 4 4 27 
24 4 4 4 3 4 4 4 27 
25 3 3 3 3 3 3 3 21 
26 2 2 2 3 2 2 2 15 
27 2 2 2 3 2 2 2 15 
28 2 2 2 3 2 2 2 15 
29 2 2 2 3 2 2 2 15 
30 3 3 3 2 3 3 3 20 
31 3 3 3 3 3 3 3 21 
32 2 2 2 3 2 2 2 15 
33 3 3 3 3 3 3 3 21 
34 3 3 3 3 3 3 3 21 
35 1 1 1 2 1 1 1 8 
50 
 
 
 
No  
Item 
Total  Score  3 9 13 17 20 24 30 
36 4 4 4 3 4 4 4 27 
37 3 3 3 3 3 3 3 21 
38 2 2 2 3 2 2 2 15 
39 3 3 3 1 3 3 3 19 
40 2 2 2 3 2 2 2 15 
41 3 3 3 2 3 3 3 20 
42 3 3 3 3 3 3 3 21 
43 2 2 2 3 2 2 2 15 
44 2 2 2 4 2 2 2 16 
45 3 3 3 3 3 3 3 21 
46 2 2 2 2 2 2 2 14 
47 4 4 4 4 4 4 4 28 
48 2 2 2 1 2 2 2 13 
49 2 2 2 3 2 2 2 15 
50 2 2 2 2 2 2 2 14 
Total 
score             
 
941 
Ideal 
score 
 
          
 
1400 
Prosent
ase 
 
          
 
67.2 
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   Item number  3, 9, 13, 17, 20, 24, 30 describe students’ response 
of empathy. Based on the calculation showed in the table, the total 
score of empathy is 941. The calculation as follows: 
Maximum index score : sample x item x maximum score per item : 
(50x7x4=1400)  
Total score of empathy : 941 
Prosentase of empathy : 
𝑡𝑜𝑡𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑖𝑑𝑒𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑥 100% 
: 
941
1400
𝑥 100% = 67.2 % 
The total score is entered in continuum line, as follows: 
 
 
 
Figure 4.5. The Continuum line of empathy 
   Ideally, the score expected for students’ response of empathy is 
1400. From the calculation shows the score wchich is obtained is 941 
or 67.2 % from ideal score 1400. So it can be concluded that students’ 
empathy is in good category.  
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e. Students’ response of social relationship management 
Table 4.6. Students’ response of social relationship management 
No 
Items 
Total score 4 6 29 
1 3 3 3 9 
2 2 3 3 8 
3 3 3 3 9 
4 3 3 3 9 
5 3 3 3 9 
6 3 3 3 9 
7 3 3 3 9 
8 3 3 3 9 
9 2 2 3 7 
10 3 3 3 9 
11 3 3 3 9 
12 2 3 3 8 
13 3 3 3 9 
14 3 3 3 9 
15 3 3 3 9 
16 2 2 2 6 
17 3 3 3 9 
18 3 3 3 9 
19 2 2 2 6 
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No 
Items 
Total score 4 6 29 
20 3 3 3 9 
21 3 3 3 9 
22 2 2 2 6 
23 4 4 4 12 
24 4 4 4 12 
25 3 3 3 9 
26 2 2 2 6 
27 2 2 2 6 
28 2 2 2 6 
29 2 2 2 6 
30 3 3 3 9 
31 3 3 3 9 
32 2 2 2 6 
33 3 3 3 9 
34 3 3 3 9 
35 1 1 1 3 
36 4 4 4 12 
37 3 3 3 9 
38 2 2 2 6 
39 3 3 3 9 
40 2 2 2 6 
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No 
Items 
Total score 4 6 29 
41 3 3 3 9 
42 3 3 3 9 
43 2 2 2 6 
44 2 2 2 6 
45 3 3 3 9 
46 2 2 2 6 
47 4 4 4 12 
48 2 2 2 6 
49 2 2 2 6 
50 2 2 2 6 
Total score       404 
Ideal score 
 
    600 
Prosentase 
 
    67.3 
  Item number 4, 6, 29 describe students’ response of social 
relationship management. Based on the calculation showed in the 
table, The total score of social relationship management is 404. The 
measurement as follows: 
Maximum index score : sample x item x maximum score per item : 
(50x3x4=600)  
Total score of social relationship management : 404 
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Prosentase of social relationship management: 
𝑡𝑜𝑡𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑖𝑑𝑒𝑎𝑙 𝑠𝑐𝑜𝑟𝑒
𝑥 100% 
 : 
404
600
𝑥 100% =
67.3 % 
The total score is entered in continuum line, as follows:  
 
 
 
Figure 4.6. The continuum line of social relationship management 
Ideally, the score expected for students’ response of social 
relationship management is 600. From the calculation shows the score 
which is obtained is 404 or 67,3 % from ideal score 600. Therefore, it 
can be concluded that students’ social relationship management is in 
good category.  
From the explanation above, it can be concluded that the students’ 
responses of the five aspect of emotional intelligence are four aspects 
(self management, motivation, empathy, and social relationship 
management) is in good category.  
2. Data Description of Vocabulary mastery (X2) 
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The data of vocabulary mastery were gotten from the test with 
31 item number. The data is obtained describe that the highest score is 
29 and the lowest score is 2. The mean is 18,24; the median is 19,50; 
and the mode is 21. The standard deviation is 6,320. The statistical 
computation of the data can be seen in appendix and its histogram is 
presented at figure. 
Table 4.7 The Descriptive Statistic of Vocabulary mastery 
Keterangan Vocabulary mastery 
Mean 18,24 
Median 19,50 
Mode 21 
Std. Deviation 6,320 
Minimum 2 
Maximum 29 
 
Figure 4.7 Histogram of Vocabulary mastery 
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3. Data Description of The students’ achievement (Y) 
The result of the students’ achievement were obtained the highest 
score is 87 and the lowest score is 73. The mean is 79,96; the median is 79; 
and the mode is 78. The standard deviation is 4,015. The statistical 
computation of the data can be seen in appendix and its histogram is 
presented at figure. 
Table 4.8 The Descriptive Statistic of The Students’ Achievement 
Keterangan The students’ achievement 
Mean 79,96 
Median 79,00 
Mode 78 
Std. Deviation 4,015 
Minimum 73 
Maximum 87 
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Figure 4.8. Histogram of The Students’ Achievement 
 
 
 
B. Analyzing of Validity and Reliability 
1. Validity 
After conducting the try out, the result was computed to find out the 
validity of the instruments. To measure the validity of questionnaire and 
test, it is used Pearson Product Moment Formula. 
The result of validity was computed by using SPSS versi 21.00 
showed to compare robtained and rtable. If robtained is higher than rtable, it means 
that the item of variable is valid.  
1) Emotional Intelligence (X1) 
Based on the computation, the result of the validity as follows : 
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    Table 4.9 Validity Summary of Emotional Intelligence Intruments (X1) 
Item  robtained rtabel Explanation 
X1 ,948** 0,279 Valid 
X2 ,878** 0,279 Valid 
X3 ,898** 0,279 Valid 
X4 ,915** 0,279 Valid 
X5 ,033 0,279 Not Valid 
X6 ,601** 0,279 Valid 
X7 ,845** 0,279 Valid 
X8 ,463** 0,279 Valid 
X9 ,376** 0,279 Valid 
X10 ,870** 0,279 Valid 
X11 ,843** 0,279 Valid 
X12 ,487** 0,279 Valid 
X13 ,407** 0,279 Valid 
X14 ,166 0,279 Not Valid 
X15 ,881** 0,279 Valid 
X16 ,884** 0,279 Valid 
X17 -,089 0,279 Not Valid 
X18 ,610** 0,279 Valid 
X19 ,297* 0,279 Valid 
X20 ,459** 0,279 Valid 
X21 ,604** 0,279 Valid 
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Item  robtained rtabel Explanation 
X22 ,604** 0,279 Valid 
X23 ,872** 0,279 Valid 
X24 ,844** 0,279 Valid 
X25 ,508** 0,279 Valid 
X26 ,013 0,279 Not Valid 
X27 ,511** 0,279 Valid 
X28 ,110 0,279 Not Valid 
X29 ,898** 0,279 Valid 
X30 ,248 0,279 Not Valid 
X31 ,290* 0,279 Valid 
X32 -,001 0,279 Not Valid 
X33 ,218 0,279 Not Valid 
X34 ,285* 0,279 Valid 
X35 ,420** 0,279 Valid 
X36 ,832** 0,279 Valid 
X37 ,832** 0,279 Valid 
X38 ,884** 0,279 Valid 
X39 ,029 0,279 Not Valid 
X40 ,297* 0,279 Valid 
From the table above, it can be stated that the questionnaire 
item of emotional intelligence were valid, because robtained > r tabel there 
were 31 items. 
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2) Vocabulary Mastery (X2) 
Based on the computation, the result of the validity as follows : 
Table 4.10 
Validity Summary of Vocabulary Mastery (X2) 
Item robtained rtabel Explanation 
X1 ,803** 0,279 Valid 
X2 ,411** 0,279 Valid 
X3 ,513** 0,279 Valid 
X4 ,397** 0,279 Valid 
X5 ,617** 0,279 Valid 
X6 ,417** 0,279 Valid 
X7 ,085 0,279 Not Valid 
X8 ,299* 0,279 Valid 
X9 ,359* 0,279 Valid 
X10 ,400** 0,279 Valid 
X11 ,766** 0,279 Valid 
X12 ,601** 0,279 Valid 
X13 ,462** 0,279 Valid 
X14 ,307* 0,279 Valid 
X15 ,062 0,279 Not Valid 
X16 ,423** 0,279 Valid 
X17 ,229 0,279 Not Valid 
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Item robtained rtabel Explanation 
X18 ,036 0,279 Not Valid 
X19 ,292* 0,279 Valid 
X20 ,510** 0,279 Valid 
X21 -,095 0,279 Not Valid 
X22 ,211 0,279 Not Valid 
X23 -,013 0,279 Not Valid 
X24 ,081 0,279 Not Valid 
X25 ,292* 0,279 Valid 
X26 ,368** 0,279 Valid 
X27 ,713** 0,279 Valid 
X28 ,400** 0,279 Valid 
X29 ,713** 0,279 Valid 
X30 ,390** 0,279 Valid 
X31 ,749** 0,279 Valid 
X32 ,713** 0,279 Valid 
X33 ,485** 0,279 Valid 
X34 ,443** 0,279 Valid 
X35 ,375** 0,279 Valid 
X36 ,298* 0,279 Valid 
X37 ,803** 0,279 Valid 
X38 ,269 0,279 Not Valid 
X39 ,327* 0,279 Valid 
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Item robtained rtabel Explanation 
X40 ,332* 0,279 Valid 
From the table above, it can be stated that the item of 
vocabulary mastery were valid, because robtained > r table there were 31 
items. 
b. Reliability 
 The result of reliability can be showed on SPSS versi 21.00 by 
showing the value of alpha (). Realibility of variable is definited by 
assumption if the value of alfa cronbach > 0,6 , therefore the item or 
variable is reliable. Summary of the result reliability that showed the 
value of alpha on Emotional Intelligence (X1) and Vocabulary Mastery 
(X2). 
Table 4.11 
Result of Reliability 
Variabel ralpha rtabel Explanation 
Emotional Intelligence (X1) 0,957 0,60 Reliable 
Vocabulary Mastery (X2) 0,883 0,60 Reliable 
Based on the figure 4.6 showed that Emotional Intelligence (X1) 
and Vocabulary Mastery (X2) is reliable because those have the value of 
alfa cronbach > 0,6, therefore it can be used to compute the next data. 
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C. Testing Pre-Requirement Analysis 
1. Normality 
The normality test is purposed to know whether the variable data 
research is in normal distributed or not. The whole computation for the 
normality test can be seen at the appendices. Normality testing was 
computed by using Kolmograf-Smirnov. The criteria of normality is the 
data distribution normal when the value of probability of significant > 
0,05.  Summary of Normality is as follows: 
Table 4.12 
Normality Testing 
Variable N 
Probability 
of 
significant 
alpha (α) Conclusion 
Emotional Intelligence 50 0,274 0,05 Normal 
Vocabulary mastery 50 0,072 0,05 Normal 
The students’ achievement 50 0,326 0,05 Normal 
Based on the table above, variable of Emotional Intelligence, 
Vocabulary mastery and The Students’ Achievement have probability of 
significant > 5%, therefore it can be concluded that each variable has 
normal distribution. 
2. Linearity 
Linearity test is proposed to know whether two variables which will 
be done by statistic analysis correlation show the linear relationship or 
not. The researcher used F test to know the linearity of the test. Criteria of 
65 
 
 
 
linearity is the linier relationship if the value of Fobtained < Ftabel or the 
significance value > 0,05. The summary of linierity is as follows : 
Table 4.13 
Summary of Linierity 
Variable Sign. alpha (α) Conclusion 
X1 * Y 0,865 0,05 Normal 
X2 * Y 0,063 0,05 Normal 
Based on the computation above, it can be showed that significance 
value (P Value Sig.) on Deviation from Linearity for Emotional 
Intelligence is 0,865 and Vocabulary mastery is 0,063. Because of the 
significance > 0,05, therefore it can be concluded that variable of 
Emotional Intelligence (X), Vocabulary mastery (X2) and The 
Students’ Achievement (Y) have linier correlation. 
D. Data Analysis 
1. Correlation Analysis 
Correlation Analysis is analysis to find out correlation between 
emotional intelligence and vocabulary mastery  towards the 
students’ achievement. In addition, it is also to know the effect of 
independent variable toward dependent variable.  
According to Suharsimi Arikunto (2006: 276), the criteria of 
reliability coefficient are : 
0.80< r11 = 1.00 very high reliability 
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0.60< r11 = 0.80 high reliablity 
0.40< r11 = 0.60 fair reliability 
0.20< r11 = 0.40 low reliability 
0.00< r11 = 0.20 very low reliability 
Beside using the criteria of reliability coefficient above, the 
instrument can be reliable if the robtained > rtables. The rtables can be seen 
frrom the total of the sample and the level of significance. The result 
of data analysis used SPSS program version 21.00, it can be 
gainned as follows: 
Table 4.14 
Result of correlation analysis 
Variable Value Sig. Conclusion 
 Emotional Intelligence 0,502 0,000 fair reliability 
Vocabulary mastery 0,612 0,000 high reliablity 
Based on the table above, it can be analyzed as follows: 
a. Relation between Emotional Intelligence and The students’ 
achievement 
From the data the relation between emotional intelligence and 
the students’ achievement had value 0,502 its on 0,400-0,600. From 
this value, it showed that emotional intelligence and the students’ 
achievement were on the fair reliability. Therefore, it showed that 
the first hypothesis has positive correlation.  
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b. Relation between Vocabulary Mastery and The students’ achievement 
From the data relation between vocabulary mastery and the 
students’ achievement had value 0,612 its on 0,600-0,800. From this 
value, it showed that vocabulary mastery and the students’ 
achievement were on the high reliability category. It also showed a 
positive correlation in the second hypothesis.  
2. Analyzing of multiple linier regression 
Analyzing of multiple linier regression was used to know 
correlation between emotional intelligence and vocabulary mastery  
toward the students’ achievement. it is also to know the effect of 
independent variable toward dependent variable. The data could be 
gainned as follows: 
Table 4.15. Analyzing result of multiple linier regression 
Variable B T Sig. 
 (Constant) 62,064   
Emotional Intelligence 0,132 4,597 0,000 
Vocabulary mastery 0,359 5,862 0,000 
From the analysis above, the multiple llinier regression used the 
formula as follows: 
Y = a + b1X1 + b2X2 + e 
Where : 
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Y  =  The students’ achievement 
X1  =  Emotional Intelligence  
X2  =  Vocabulary mastery  
b  = coefficient of regression 
e  = disorder variable  
Based on the result, this is equation of regression : 
Y = 62,064 + 0,132X  + 0,359X2    
 Based on the analysis, it showed that value of emotional intelligence 
and vocabulary mastery variables was constant, therefore it will improve 
the students’ achievement in English learning=62,064. Emotional 
Intelligence showed that each adding 1 unit variable of emotional 
intelligence and other variable constants, it will increase 0,132 variable 
of the students’ achievement. Furthermore, vocabulary mastery showed 
that each adding 1 unit variable of vocabulary mastery and other 
variable constants, it will increase 0,359 variable of the students’ 
achievement. 
3. T-testing 
a. t-testing between emotional Intelligence (X1) and the students’ 
achievement  (Y) 
These are the steps of t-testing :: 
1) Hypothesis 
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H0 : 1 = 0,  there is no correlation between emotional intelligence 
toward the students’ achievement. 
H1 : 1  0, there is correlation between emotional 
intelligence toward the students’ achievement. 
2) Level of significant = 0,05 
3) Value of t-table = t /2; (n-k-1) 
   = t 0,025; 50 - 2 - 1 
   = 2,012 
Ho accepted if -ttable  < tobtained <-ttable 
Ho rejected if tobtained > ttable or –tobtained < -ttable 
4) Value of t-obtained = 4,597. 
5) Value of r-obtained = 0,502 
6) Value of r-table = 0,273 
7) Conclusion 
Variable Value of r and r2 Value of t Explanation 
R r square rtable tobtained ttable 
X1-Y 0,502 0,252 0,273 4,597 2,012 
There is a 
positive 
correlation 
Table 4.16. First hypothesis 
Based on the data, it was gainned t-obtained= 4,597  > ttable= 
2,012, so Ho rejected. Therefore, there is significant correlation 
between emotional intelligence toward the students’ 
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achievement. It showed the coefficient of correlation r-obtained 
is higher than r-table = 0,502 > 0,273. The first hypothesis had a 
positive correlation. 
b. T-testing between vocabulary mastery (X2) toward the students’ 
achievement (Y) 
The steps : 
1) Hypothesis 
H0 : 2 = 0,  there is no correlation between vocabulary mastery  
toward the students’ achievement. 
H1 : 2  0,  there is correlation between vocabulary mastery  
toward the students’ achievement 
2) Level of significant = 0,05 
3) Value of t-table  = t /2; (n-k-1) 
   = t 0,025; 50 - 2 - 1 
   = 2,012 
Ho accepted if -ttable  < tobtained <-ttable 
Ho rejected if tobtained > ttable  or –tobtained < -ttable 
4) Value of t-obtained = 5,862. 
5) Value of r-obtained = 0,612 
6) Value of r-table = 0,273 
7) Conclusion 
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Variable Value of r and r2 Value of t Explanation 
R r square rtable tobtained ttable 
X2-Y 0,612 0,374 0,273 5,862   2,012 
There is a 
positive 
correlation 
Table 4.17. Second hypothesis 
Based on the data, it was gainned t-obtained= 5,862  > ttable= 
2,012, so Ho rejected. Therefore, there is significant correlation 
between vocabulary mastery toward the students’ achievement. 
It showed the coefficient of correlation r-obtained is higher than 
r-table = 0,612 > 0,273. The second hypothesis had a positive 
correlation. 
4. F-testing 
 F-testing was used to know whether emotional intelligence dan 
vocabulary mastery simultaneously had a significant correlation 
toward the students’ achievement. 
These are the steps of F-testing : 
a. Hypothesis 
Ho :  1 = 2  = 0,  there is no correlation between emotional 
intelligence dan vocabulary mastery toward the students’ 
achievement of the students at Al Muayyad Surakarta. 
72 
 
 
 
H1 : 1  2  0,  there is positive correlation between 
emotional intelligence dan vocabulary mastery toward the 
students’ achievement of the students at Al Muayyad Surakarta. 
b. Level of significant = 0,05 = 5% 
c. Value of F-table = F  0,05; (n - k - 1) = 0,05; (50 – 2 – 1) 
F 0,05 :  3,195 
d. Find out Fobtained 
     
)1/()1(
/
2
2


knR
kR
Fobtained  
      
)47/()568,01(
2/568,0

obtainedF  
Fobtained = 30,925 
Where : 
R2  = determination coefficient 
K  = the number of variables, X1 and X2 
N  = sample / the number of students 
e. Value of r-table = 0,273 and r-obtained = 0,754 
f. Conclusion 
Variable Value of r and r2  Value of F Explanation 
R r square rtable Df Fobtained Ftable 
X1X2-Y 0,754 0,568 0,273 
 
2:49 
30,925 3.195 
There is a 
positive 
correlation 
Table 4.18. Third hypothesis 
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It was gainned Fobtained = 30,925 > Ftable = 3,195, so Ho was 
rejected. Therefore, there is simultaneously correlation between 
emotional intelligence (X1) and vocabulary mastery (X2) toward 
the students’ achievement. It showed from r-obtained is higher 
than r-table = 0,754 > 0,273. From this result, it can be concluded 
that the third hypothesis had a positive correlation and proved. 
E. The Discussion of the Research Finding 
The result of the research shows that there is positive correlation 
between emotional intelligence, vocabulary mastery, and the students’ 
achievement in learning English. A positive correlation means that the 
improvement of emotional intelligence and vocabulary mastery is 
followed by improving of the students’ achievement. This kind of 
correlation creates an assumption that the students’ achievement in 
learning English can be regressed, explained and predicted from 
emotional intelligence and vocabulary mastery. By considering the result 
of the hypotheses testing, it can be explained as follows: 
1. The correlation between emotional intelligence and the students’ 
achievement 
The percentage of students’ response of self awareness is about 
62%. The percentage of students’s response of self management is about 
73,6%. The percentage of students’ response of motivation is about 
75,2%. The percentage of students’ response of empathy is about 67,2%. 
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Meanwhile, the percentage of students’ response of social relationship 
management is about 67,3%.  
The students’ English achievement is in good category. The mean 
score of the students’s English achievement is about 79,96. The score of 
all the the sample is higher than KKM (72). It can be assumed that the 
students’ English achievement is good. 
Based on the analysis result, it was gainned coefficient b1 = 0,132, 
it means that each adding 1 unit variable of emotional intelligence and 
other variable was constant, so it will increase variable of the 
students’ achievement 0,132, meanwhile t-testing result, it was gained 
tobtained for emotional intelligence 4,597 and ttable 2,012 ( tobtained > ttable) 
therefore, Ho was rejected. It means that there is significant 
correlation between emotional intelligence and the students’ 
achievement. It showed the coefficient of correlation r-obtained is 
higher than r-table = 0,502 > 0,273. The first hypothesis had a positive 
correlation. It proved that the first hypothesis had a positive 
correlation between emotional intelligence and the students’ 
achievement. 
Hornby (1995:10) stated that “achievement is a thing done 
successfully, especially with an effort and skill.” In other word, it is a 
result that will get after trained. It can be showed by giving test to the 
students every semester.  Stephen B. Klein (1978: 02) said that 
“learning is relatively permanent change the ability to exhibit a 
75 
 
 
 
behavior, this change occurs as the result of successful or 
unsuccessful experience.” It means that change in learning constantly 
depends on the students’ ability and their succesfull of getting 
experience. The student who has a good ability, he/she will be 
successful in getting experience and can change their behavior well. 
Otherwise, the student who has a bad ability, he/she will be unsuccesful 
in getting experience and can not change their behavior well. 
Goleman (2002:512) said that emotional intelligence is the ability 
to manage our emotional life with intelligence; the appropriateness of 
emotion and its expression throughout self-awareness, self-
management, self-motivate, empathy, and social skill. It will give impact 
to the students’ achievement because it is one of their effort and ability 
in their life. When the students can manage his/her emotional 
intelligence, they will have high achievement in learning English. 
2. The correlation between vocabulary mastery and the students’ 
achievement 
Based on the analysis result, it was gainned coefficient b1 = 0,359, 
it means that each adding 1 unit variable of vocabulary mastery and 
other variable was constant, so it will increase variable of the 
students’ achievement 0,359, meanwhile t-testing result, it was gained 
tobtained for vocabulary mastery 5,862 and ttable 2,012 ( tobtained > ttable) 
therefore, Ho was rejected. It meant that there is significant 
correlation between vocabulary mastery and the students’ 
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achievement. It showed the coefficient of correlation r-obtained is 
higher than r-table = 0,612 > 0,273. The second hypothesis had a 
positive correlation. 
Vocabulary is knowledge of word and word meanings. Hatch and 
Brown (1995: 1) define vocabulary as a set list or a set of words for a 
particular language or a list or set of words that individual speaker of 
language might use. 
Mastery means comprehensive knowledge (Swannel, 1992: 656). 
Vocabulary mastery is related to words and meaning. Therefore, 
vocabulary mastery is comprehensive knowledge to recognize, 
understand, and produce the stock of words and their meanings. 
Hornby (1995:10) stated that “achievement is a thing done 
successfully, especially with an effort and skill.” In other word, it is a 
result that will get after trained. The students will get a good 
achievement when they always to try something new that they do not 
know before, for example they do not know the meaning of a new 
vocab. They will struggle to find out the meaning of it. It is one of their 
effort to understand the mening of word. Therefore, the students who 
can increase their vocabulary mastery, they will increase their 
achievement in learning English. 
3. The correlation between emotional intelligence, vocabulary mastery 
toward  the students’ achievement 
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It was gainned Fobtained = 30,925 > Ftable = 3,195, so Ho was 
rejected. Therefore, there is simultaneously correlation between 
emotional intelligence (X1) and vocabulary mastery (X2) toward the 
students’ achievement. It showed from r-obtained is higher than r-
table = 0,754 > 0,273. From this result, it can be concluded that the 
third hypothesis had a positive correlation and proved. 
Vocabulary is knowledge of word and word meanings. Hatch and 
Brown (1995: 1) define vocabulary as a set list or a set of words for a 
particular language or a list or set of words that individual speaker of 
language might use. 
Mastery means comprehensive knowledge (Swannel, 1992: 656). 
Vocabulary mastery is related to words and meaning. Therefore, 
vocabulary mastery is comprehensive knowledge to recognize, 
understand, and produce the stock of words and their meanings. 
Goleman (2002:512) said that emotional intelligence is the ability 
to manage our emotional life with intelligence; the appropriateness of 
emotion and its expression throughout self-awareness, self-
management, self-motivate, empathy, and social skill. It means one’s 
ability to recognize or understand his/herself.  
Hornby (1995:10) stated that “achievement is a thing done 
successfully, especially with an effort and skill.” In other word, it is a 
result that will get after trained. They have to reach something good 
they will do more effort. The students who have a high emotional 
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intelligence and vocabulary mastery it will increase their achievement. 
Meanwhile,  the students who have a low emotional intelligence and 
vocabulary mastery it will decrease their achievement. Therefore, 
vocabulary mastery and emotional intelligence give contribution to 
increase the stduents’ achievement in learning English. 
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CHAPTER V 
CONCLUSION, IMPLICATION, SUGGESTION 
 
A. CONCLUSION 
Based on the data analysis on previous chapter, it can be concluded as 
follows; the relation between emotional intelligence and the students’ 
achievement had value 0,502 its on 0,400-0,600. From this value, it showed 
that emotional intelligence and the students’ achievement were on the fair 
reliability. Meanwhile, the relation between vocabulary mastery and the 
students’ achievement had value 0,612 its on 0,600-0,800. From this value, 
it showed that vocabulary mastery and the students’ achievement were on 
the high reliability category. 
Based on the multiple linier regression analysis, it was gained 
coefficient of emotional intelligence 0,132 and vocabulary mastery 0,442. 
It proved that variable of emotional intelligence and vocabulary mastery had 
correlation toward the students’ achievement on English subject of SMA 
AL-Muayyad students in academic year 2016/2017. From t-testing result, it 
was gained tobtained for emotional intelligence 4,597 and ttable 2,012 ( tobtained 
> ttable) therefore, Ho was rejected and the coefficient of correlation r-
obtained is higher than r-table = 0,502 > 0,273. It meant that there is 
significant correlation between emotional intelligence and the students’ 
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achievement. It proved that the first hypothesis had a positive correlation 
between emotional intelligence and the students’ achievement. 
From t-testing result, it was gained tobtained for vocabulary mastery 5,862 
and ttable 2,012 ( tobtained > ttable) therefore, Ho was rejected and the coefficient 
of correlation r-obtained is higher than r-table = 0,612 > 0,273. It meant that 
there is significant correlation between vocabulary mastery and the 
students’ achievement. It proved that the second hypothesis had a positive 
correlation between vocabulary mastery and the students’ achievement. 
Then, F-testing result showed Fobtained=30,925 > Ftable=3,195, therefore Ho 
was rejected and the coefficient of correlation r-obtained is higher than r-
table = 0,754 > 0,273. Simultaneously, there is a significant correlation 
between emotional intelligence and vocabulary mastery toward the 
students’ achievement. It proved that the third hypothesis had a positive 
correlation. 
B. IMPLICATION 
Based on research finding, it can be seen that there was positive correlation 
between emotional intelligence and vocabulary mastery toward the students’ 
achievement. A positive correlation means that the emotional intelligence and 
vocabulary mastery can give impact to the students’ achievement on English 
learning. 
Vocabulary mastery is one of the important factor for the students’ 
achievement. If the students have more vocabulary, it will help them to 
understand material and get a good score. In addition, the students have to 
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increase their emotional intelligence. Combination between vocabulary 
mastery and emotional intelligence will improve their achievement in English 
learning. 
After understanding the result of the study that had been explained before, 
there were some points that those must be attention. First the way in teaching, 
although the teaching method was good enough, the teacher should pay 
attention to the student’s vocabulary mastery to help the student for getting 
good score. Besides, english teachers are expected to be more familiar with the 
concept of raising their students’ emotional competencies and then trying to 
enhance the emotional intelligence of their students. The teacher can use some 
techniques to increase emotional intelligence in their classroom include: 
discussion, watching emotional videos, self-disclosure, designing 
questionnaire and reading literature and psychological texts. For example, 
making discussion group. It can make the students express their feeling with 
others. 
C. SUGGESTION 
Based on the conclusion and implication above, the researcher would like to 
suggest as follows: 
1. For the teacher 
The teachers have an important role in teaching, which is expected to 
be more aware to their students’ emotional intelligence. Moreover, the 
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teacher can give them tryout about vocabulary before starting the lesson 
routinely. It will make them remind of it. 
2. For the students 
a. The students have to improve their emotional intelligence by trying 
to understand themselves, to understand their social environment and 
to improve their motivation in learning English. 
b. The students have to improve their vocabulary by reading some text 
or listening a western song and then they write the meaning of it. 
3. For the other researcher 
The researcher realizes that the result of this research is still far from 
being perfect, there are still many aspects that could influence the 
students’ English achievement. The researcher expects that there will be 
other researchers who investigate other aspects relating to English 
achievement, and hopefully this research will be useful as a reference to 
their research. Besides, it can also be used by them who carry out and 
develop similar study. 
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APPENDIX 1 
List of The Students joining the test 
IPS 1      IPA 
 
 
 
NO NAMA 
1 Ahmad 
2 Angga 
3 Bima 
4 Dwi 
5 Ega 
6 Eki 
7 M. Aqiel 
8 Maulana 
9 Muhammad Aksa 
10 Muhammad Amiruddin 
11 Muhammad Bagus 
12 Nanang 
13 Nuning 
14 Nurfa'i 
15 Panca 
16 Refika 
17 Riski 
18 Rizka 
19 Sarwanto 
20 Sigit 
21 Siti 
22 Tadzkir 
23 Zain 
24 Habib 
25 Annisa 
NO NAMA 
1 Af'idati 
2 Afifah 
3 Ali 
4 Arum 
5 Aska 
6 Azzah 
7 Camela 
8 Elvita 
9 Hanifa 
10 Intan 
11 Izzulhaq 
12 Kiki 
13 Layyi 
14 Minhatul 
15 Muh. Fajar 
16 Muh. Miftakhul 
17 Niko 
18 Ratna 
19 Raved 
20 Rianilda 
21 Rindika 
22 Salsabila 
23 Sania 
24 Taufiq 
25 Yunita 
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APPENDIX 2 
Blueprint of emotional intelligence tryout 
 
Definition  
 
Indicators  
 
Number of item test  
Total  Positive  Negative  
 
emotional 
intelligence is the 
ability to manage 
our emotional life 
with intelligence; 
the 
appropriateness of 
emotion and its 
expression 
throughout self-
awareness, self-
management, self-
motivate, 
empathy, and 
social skill.  
 
 
Self-awareness  1, 8, 18, 33 6, 25, 27, 36 8 
Self-management  2, 12, 21, 
31 
11, 19, 30, 
40 
8 
Motivation  5, 9, 22, 35 13, 16, 24, 
34 
8 
Empathy  3, 15, 20, 
32,  
10, 23, 29, 
38 
8 
Social  relationship 
management  
4, 7, 26, 
37,  
14, 17, 28, 
39 
8 
Total 20 20 40 
 
 
89 
 
 
 
APPENDIX 3 
Angket Kecerdasan Emotional (Try Out) 
Identitas Responden 
Nama   :  
Kelas   : 
No. Absen  : 
Petunjuk pengisian angket 
1. Berikut ini terdapat sejumlah pernyataan. 
2. Disamping setiap pernyataan terdapat 4 pilihan jawaban yaitu : 
• SS  : sangat setuju 
• S : setuju 
• TS  : tidak setuju 
• STS  : sangat tidak setuju 
3. Pilihlah jawaban dengan memberi tanda centang (√) pada kolom pilihan 
jawaban yang tersedia sesuai dengan pendapatmu. 
 
 
No.  Pernyataan Pilihan 
SS S TS STS 
1.  Saya paham bahwa sangat menyukai pelajaran 
bahasa Inggris  
    
2.  Ketika nilai ulangan bahasa Inggris saya kurang 
memuaskan, saya tidak akan marah  secara 
berlebihan 
    
3.  Saya senang jika ada teman yang mendapat nilai 
bagus dalam pelajaran bahasa Inggris 
    
4.  Saya senang belajar kelompok bersama teman-
teman untuk mempelajari bahasa Inggris bersama 
    
5.  Saya akan termotivasi untuk bisa berbahasa 
Inggris, jika melihat teman saya bisa berbahasa 
Inggris dengan baik  
    
6.  Saya paham bahwa kurang menyukai pelajaran bahasa 
Inggris 
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7.  Ketika mengalami kesulitan dalam belajar bahasa 
Inggris, saya lebih senang untuk 
mendiskusikannya bersama teman-teman  
    
8.  Saya menikmati setiap materi pelajaran bahasa 
Inggris yang diajarkan oleh guru 
    
9.  Ketika teman saya mendapat nilai bagus dalam 
pelajaran bahasa Inggris, saya yakin bahwa saya 
juga bisa mendapatkan nilai bagus 
    
10.  Saya tidak senang jika ada teman yang mendapat 
nilai bagus dalam pelajaran bahasa Inggris 
    
11.  Ketika nilai ulangan bahasa Inggris saya kurang 
memuaskan, saya akan marah dengan sangat 
berlebihan 
    
12.  Jika ada teman yang mengejek dan menertawai 
nilai bahasa Inggris saya, saya tidak marah .  
    
13.  Saya tidak termotivasi untuk bisa berbahasa 
Inggris, jika melihat teman saya bisa berbahasa 
Inggris dengan baik 
    
14.  Saya kurang menyukai belajar kelompok bersama 
teman-teman untuk mempelajari bahasa Inggris 
bersama  
    
15.  Saya tidak suka melihat teman yang suka 
mengejek teman lain hanya karena nilai bahasa 
Inggris yang buruk  
    
16.  Ketika teman saya mendapat nilai bagus dalam 
pelajaran bahasa Inggris, saya tidak yakin bahwa 
saya juga bisa mendapatkan nilai bagus 
    
17.  Ketika mengalami kesulitan dalam belajar bahasa 
Inggris, saya lebih senang untuk 
menyelesaikannya sendiri 
    
18.  Saya sangat tidak sabar untuk segera mengikuti   
pelajaran bahasa Inggris  
    
19.  Jika ada teman yang mengejek dan menertawai 
nilai bahasa Inggris saya, saya akan sangat  marah 
.  
    
20.  Saya merasa kasihan dengan teman yang 
memiliki kesulitan belajar bahasa Inggris  
    
21.  Saya berusaha meyakinkan diri bahwa saya bisa 
mendpatkan nilai yang bagus dalam pelajaran 
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bahasa Inggris dengan mengatakan bahwa bahasa 
Inggris itu menyenangkan 
22.  Saya memiliki target nilai yang memuaskan yang 
harus saya capai dalam pelajaran bahasa Inggris 
    
23.  Saya tidak peduli dengan kesulitan belajar bahasa 
Inggris yang dialami teman saya 
    
24.  Saya tidak yakin jika terus belajar bahasa Inggris, 
maka nilai bahasa Inggris saya akan baik 
    
25.  Saya kurang bersemangat jika pelajaran bahasa 
Inggris akan segera dimulai  
    
26.  Jika teman saya minder karena mendapat nilai 
bahasa Inggris yang kurang baik, saya akan 
menyemangatinya agar tetap tekun belajar 
    
27.  Saya kurang menikmati setiap materi pelajaran 
bahasa Inggris yang diajarkan oleh guru 
    
28.  Jika teman saya minder karena mendapat nilai 
bahasa Inggris yang kurang baik, saya tidak  akan 
menyemangatinya agar tetap tekun belajar 
    
29.  Saya suka melihat teman yang suka mengejek 
teman lain hanya karena nilai bahasa Inggris 
yang buruk  
    
30.  Saya tidak yakin meskipun saya sudah berusaha 
meyakinkan  diri bahwa saya bisa mendpatkan 
nilai yang bagus dalam pelajaran bahasa Inggris 
dengan mengatakan bahwa bahasa Inggris itu 
menyenangkan  
    
31.  Saya akan sedih jika hasil ulangan bahasa Inggris 
saya kurang memuaskan 
    
32.  Saya merasa senang jika teman yang dulunya 
mendapat nilai kurang baik dalam bahasa Inggris, 
sekarang nilainya bahasa Inggris nya baik 
    
33.  Saya menyadari bahwa ketika saya malu bertanya 
tentang materi bahasa Inggris, saya akan mengalami 
kesulitan dalam belajar bahasa Inggris 
    
34.  Saya tidak memiliki target nilai yang memuaskan 
yang harus saya capai dalam pelajaran bahasa 
Inggris 
    
35.  Saya yakin jika terus belajar bahasa Inggris, maka 
nilai bahasa Inggris saya akan baik 
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36.  Saya tidak peduli bahwa ketika saya malu bertanya 
tentang materi bahasa Inggris, saya akan mengalami 
kesulitan dalam belajar bahasa Inggris 
    
37.  Ketika ada teman yang mengalami kesulitan 
dalam belajar bahasa Inggris, saya akan berusaha 
membantu semampu saya 
    
38.  Saya merasa tersaingi jika teman yang dulunya 
mendapat nilai kurang baik dalam bahasa Inggris, 
sekarang nilainya bahasa Inggris nya baik 
    
39.  Ketika ada teman yang mengalami kesulitan 
dalam belajar bahasa Inggris, saya tidak akan 
membantu dia 
    
40.  Saya akan sangat sedih hingga membanting 
barang jika nilai ulangan bahas Inggris saya 
kurang memuaskan 
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APPENDIX 4  
Blueprint of emotional intelligence after tryout 
 
Definition  
 
Indicators  
 
Number of item test  
Total  Positive  Negative  
 
emotional 
intelligence is the 
ability to manage 
our emotional life 
with intelligence; 
the 
appropriateness of 
emotion and its 
expression 
throughout self-
awareness, self-
management, self-
motivate, 
empathy, and 
social skill.  
 
 
Self-awareness  1, 7, 15 5, 22, 23, 28 7 
Self-management  2, 11, 18, 
25 
10, 16, 31 7 
Motivation  8, 19, 27 12, 14, 21, 
26 
7 
Empathy  3, 13, 17  9, 20, 24, 30 7 
Social  relationship 
management  
4, 6, 29,  
 
3 
Total 16 15 31 
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APPENDIX 5 
Angket Kecerdasan Emosional (Emotional Intelligence) Test 
Identitas Responden 
Nama   :  
Kelas / No. Absen  : 
Petunjuk pengisian angket 
4. Berikut ini terdapat sejumlah pernyataan. 
5. Disamping setiap pernyataan terdapat 4 pilihan jawaban yaitu : 
• SS  : sangat setuju 
• S : setuju 
• TS  : tidak setuju 
• STS  : sangat tidak setuju 
6. Pilihlah jawaban dengan memberi tanda centang (√) pada kolom pilihan 
sesuai dengan pendapatmu. 
 
No.  Pernyataan Pilihan 
SS S TS STS 
41.  Saya paham bahwa sangat menyukai pelajaran 
bahasa Inggris  
    
42.  Ketika nilai ulangan bahasa Inggris saya kurang 
memuaskan, saya tidak akan marah  secara 
berlebihan 
    
43.  Saya senang jika ada teman yang mendapat nilai 
bagus dalam pelajaran bahasa Inggris 
    
44.  Saya senang belajar kelompok bersama teman-
teman untuk mempelajari bahasa Inggris bersama 
    
45.  Saya paham bahwa kurang menyukai pelajaran bahasa 
Inggris 
    
 
46.  Ketika mengalami kesulitan dalam belajar bahasa 
Inggris, saya lebih senang untuk 
mendiskusikannya bersama teman-teman  
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47.  Saya menikmati setiap materi pelajaran bahasa 
Inggris yang diajarkan oleh guru 
    
48.  Ketika teman saya mendapat nilai bagus dalam 
pelajaran bahasa Inggris, saya yakin bahwa saya 
juga bisa mendapatkan nilai bagus 
    
49.  Saya tidak senang jika ada teman yang mendapat 
nilai bagus dalam pelajaran bahasa Inggris 
    
50.  Ketika nilai ulangan bahasa Inggris saya kurang 
memuaskan, saya akan marah dengan sangat 
berlebihan 
    
51.  Jika ada teman yang mengejek dan menertawai 
nilai bahasa Inggris saya, saya tidak marah .  
    
52.  Saya tidak termotivasi untuk bisa berbahasa 
Inggris, jika melihat teman saya bisa berbahasa 
Inggris dengan baik 
    
53.  Saya tidak suka melihat teman yang suka 
mengejek teman lain hanya karena nilai bahasa 
Inggris yang buruk  
    
54.  Ketika teman saya mendapat nilai bagus dalam 
pelajaran bahasa Inggris, saya tidak yakin bahwa 
saya juga bisa mendapatkan nilai bagus 
    
55.  Saya sangat tidak sabar untuk segera mengikuti   
pelajaran bahasa Inggris  
    
56.  Jika ada teman yang mengejek dan menertawai 
nilai bahasa Inggris saya, saya akan sangat  marah 
.  
    
57.  Saya merasa kasihan dengan teman yang memiliki 
kesulitan belajar bahasa Inggris  
    
58.  Saya berusaha meyakinkan diri bahwa saya bisa 
mendpatkan nilai yang bagus dalam pelajaran 
bahasa Inggris dengan mengatakan bahwa bahasa 
Inggris itu menyenangkan 
    
59.  Saya memiliki target nilai yang memuaskan yang 
harus saya capai dalam pelajaran bahasa Inggris 
    
60.  Saya tidak peduli dengan kesulitan belajar bahasa 
Inggris yang dialami teman saya 
    
61.  Saya tidak yakin jika terus belajar bahasa Inggris, 
maka nilai bahasa Inggris saya akan baik 
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62.  Saya kurang bersemangat jika pelajaran bahasa 
Inggris akan segera dimulai  
    
63.  Saya kurang menikmati setiap materi pelajaran 
bahasa Inggris yang diajarkan oleh guru 
    
64.  Saya suka melihat teman yang suka mengejek 
teman lain hanya karena nilai bahasa Inggris 
yang buruk  
    
65.  Saya akan sedih jika hasil ulangan bahasa Inggris 
saya kurang memuaskan 
    
66.  Saya tidak memiliki target nilai yang memuaskan 
yang harus saya capai dalam pelajaran bahasa 
Inggris 
    
67.  Saya yakin jika terus belajar bahasa Inggris, maka 
nilai bahasa Inggris saya akan baik 
    
68.  Saya tidak peduli bahwa ketika saya malu bertanya 
tentang materi bahasa Inggris, saya akan mengalami 
kesulitan dalam belajar bahasa Inggris 
    
69.  Ketika ada teman yang mengalami kesulitan 
dalam belajar bahasa Inggris, saya akan berusaha 
membantu semampu saya 
    
70.  Saya merasa tersaingi jika teman yang dulunya 
mendapat nilai kurang baik dalam bahasa Inggris, 
sekarang nilainya bahasa Inggris nya baik 
    
71.  Saya akan sangat sedih hingga membanting 
barang jika nilai ulangan bahas Inggris saya 
kurang memuaskan 
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APPENDIX 7 
The Result of The Students' Emotional Intelligence 
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APPENDIX 8 
Blue Print of the Vocabulary Mastery Try Out 
 
Definition  Indicator Item’s number Total 
Vocabulary mastery is an 
important part in all language 
skills. Hornby (1995: 721) 
defines mastery as: (1) 
complete knowledge, great 
skill; and (2) control. And 
vocabulary is the total number 
of word that individual 
speakers of language might use 
for a particular language. 
Aspect of Meaning 
Synonym  
 
 
 
Antonym  
 
 
 
Grammar  
 
 
 
Pronunciation 
spelling  
 
 
 
2 ,3,7, 13, 15, 16, 
19, 22, 25,  33, 34, 
35  
 
 5, 8, 11, 21, 23, 
26, 36, 37, 38, 40 
 
1, 6, 9, 12, 14, 18, 
24, 27, 28, 29, 30, 
39 
 
 
4, 10, 17, 20, 31, 
32  
 
 
 
12 
 
 
 
10 
 
 
 
12 
 
 
6 
 
 
   40 
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APPENDIX 9 
 
Try Out of Vocabulary Mastery 
NAME : 
……………………………………………………………………………. 
CLASS : 
……………………………………………………………………………. 
 
Direction : Cross a, b, c, d, or e on your answer sheet which has the correct 
answer for each    of the question 
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1. Dina : When did you ….. 
your new car? 
Dany : I …. last month. 
a. Buy – bought   
b. To buy – buy 
c. To buy – buying 
d. Was buy – was bought 
2. Borobudur, a gigantic 
Buddhist shine, is situated 42 
kilometers north went of 
Yogyakarta. The bold word 
means ….. 
a. Nice     
b. Huge   
c. Tall 
d. Large 
3. “Clinic” is a place where 
…… 
a. Someone makes 
handicraft 
b. A doctor gives a medical 
treatment 
c. We have meals 
d. A teacher work 
4. The correct spell of “ o- u- 
M- n- t- i- n- a” is …… 
a. Moutian   
b. Montaino    
c. Mountain 
d. Mountai 
5. She is beautiful but her 
younger sister is really quite 
….. 
a. Ugly    
b. Pretty   
c. Bad 
d. Handsome 
6. Mr. Roy ….. from England 
last week. 
a. To return    
b. Returning   
c. Returns 
d. Returned 
7. The word’s population will 
increase rapidly. The bold 
word has the same meaning 
as …. 
a. Quickly    
b. Slowly   
c. Softly  
d. Continually 
8. “These can be extremely 
dangerous if they are not 
properly used.” What is the 
antonym of word 
“dangerous”? 
a. Safe  
b. Useless   
c. Easeful 
d. Ineffective 
9. Dika : My sister … want to 
see her friend yesterday? 
Lily : Why? 
Dika : Because he… angry 
a. Didn’t – is   
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b. Don’t - is 
c. Didn’t – was   
d. Doesn’t – is  
10. The correct spell of “ S- e- o- 
s- a- n” is…. 
a. Season   
b. Sesoan 
c. Seosan   
d. Seosen  
11. “The bedroom is very dirty, 
but the kitchen is ….” 
The antonym of “dirty” is 
….. 
a. Bad   
b.  Big 
c. Clean   
d. Wet 
12. The city of Melbourne never 
….. at night. 
a. Sleeps  
b. Sleep    
c. Sleeping   
d. Sleeped  
13. Nita’s mother is a …. She 
teaches students at the 
Sebelas Maret University. 
a. Clerk 
b. Lecturer    
c. Advisor 
d. Headmasters 
14. We should not believe 
everything we read or hear 
because there is false 
prediction and we need to be 
…. 
a. Carelessly 
b.  Care   
c. Careless    
d. Careful 
15. “ ….. computer at school are 
harmless.” 
The synonym of the bold type 
word is ….. 
a. Unlikely to annoy 
b. Create destruction 
c. Great effort 
d. Household equipment 
16. If someone belongs to club, 
she or he is ….. of the club. 
a. A sponsor   
b. A friend  
c. A member    
d. A family 
17. The correct spell of “g- h- i- 
t- S- r- a- t” is….. 
a. Straigiht   
b. Straigtht   
c. Straight  
d. Striagth 
18. Most of my luggage ….. lost 
on my trip. 
a. Is   
b. Was    
c. Has been  
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d. Are 
19. “ …… is the example of 
descriptive text. It classify or 
describe something. “ the 
synonym of example of the 
bold types word is…. 
a. Example 
b. Explain 
c. Function 
d. Statement 
20. The correct spell of “ h- a- t- 
y- H- e- l” is… 
a. Healthy 
b. Healhty 
c. Hehalthy  
d. Haelthty 
21. Boy was greatly surprised to 
look at his footprints in the 
soft moon. 
 The antonym of the word 
“soft” is …. 
a. Hard    
b. Strong   
c. Tough 
d.  Rough 
22. Those are drugs for headache. 
The synonym of the word 
“drugs” is …. 
a. Injection   
b. Pills    
c. Tablets  
d. Capsule 
23. One of the goal of the 
agricultural development is to 
obtain sufficient rice 
production. 
The opposite of the word 
“obtain” is …. 
a. Get   
b. Win   
c. Attain 
d.  Lose 
24. Bella  : “When did you watch 
TV last night?” 
Dea : “Well, I watched TV 
after … my school 
assignment.” 
a. Finishing   
b. Finish    
c. Had finish 
d.  Have finished 
25. Horn-carving is a popular 
handicraft in Pucang. 
Synonym of “popular” is …. 
a. Important 
b. Guess 
c. Produce 
d. Famous 
26. Einstein is so clever as a 
scientist at long time ago. The 
opposite of  “clever” is ….. 
a. Wise    
b. Smart   
c. Brilliant  
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d. Stupid 
27. The students ….. English 
well everyday 
a. Learnt    
b. Learned   
c. Learn  
d. Learning 
28. Garut  ….. not only popular 
because of ….. natural 
environment …… because of 
its interesting traditions ….. 
handicrafts. 
a. Are, hers, not only, but   
b. Are, hers, not, and   
c. Is, its, not only, and  
d. Is, its, but, and 
29. Yesterday, I came late, when 
I entered the classroom, my  
teacher ….  a story. 
a. Telling   
b. Was telling    
c. Told  
d. Tell 
30. The baker always ….. his 
cake every 5 o’clock in the 
morning. 
a. To bake   
b. Bake   
c. Bakes  
d. Baked 
31. The correct spell of “o- s- u- 
V- i- r- a” is …. 
a. Variuos    
b.  Various   
c. Voriaus  
d. Voriaus 
32. The correct spell “s- o- b -l- 
I- s- e- m- p- I” is…. 
a. Imsposible 
b. Impossible 
c. Impossebli  
d. Imposisble  
33. The Cherry-belle girls call 
their “female” fans Twibi 
The synonym of “female” is 
…. 
a. Women   
b. Boy   
c. Male 
d.  Young   
34. The students learn in “fun” 
way. The synonym of “fun” 
is …. 
a. Bad   
b. Boring   
c. Pleasure 
d.  Confuse 
35. The same word of “ill” is …. 
a. Healthy   
b. Good   
c. Well  
d. Sick 
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36. She is an active girl. The 
opposite meaning of “active” 
is …. 
a. Creative   
b. Innovative   
c. Diligent  
d. Passive 
37. That is a big office. The 
antonym of “big” is …. 
a. Large    
b. Small   
c. Short 
d.  Tall 
38. Move the plate downward 
about 7 cm. the antonym 
“move” is … 
a. Settle  
b. Cut   
c. Decide 
d.  Change 
39. Salt and pepper are kind of 
…. 
a. Cooking spice 
b. Cooking toll 
c. Shady 
d. Spicy 
40.  “ A little mouse” is a mouse 
which …. 
a. Big in size 
b. Small in size 
c. Tall in size 
d. High in size 
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APPENDIX 10 
 
Blue Print of the Vocabulary Mastery after tryout
72 
 
 
 
Definition  Indicator Item’s number Total 
Vocabulary mastery is an 
important part in all language 
skills. Hornby (1995: 721) 
defines mastery as: (1) 
complete knowledge, great 
skill; and (2) control. And 
vocabulary is the total number 
of word that individual 
speakers of language might use 
for a particular language. 
Aspect of Meaning 
Synonym  
 
Antonym  
 
 
Grammar  
 
 
Pronunciation 
spelling  
 
 
2 ,3, 12, 14, 15, 17, 
25, 26, 27  
 
5, 7, 10, 18, 28, 29, 
31 
 
1, 6, 8, 11, 13, 19, 
20, 21, 22, 30 
 
4, 9, 16, 23, 24 
 
 
9 
 
 
7 
 
 
10 
 
 
5 
 
   31 
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APPENDIX 11 
Test of Vocabulary Mastery 
NAME : 
……………………………………………………………………………. 
CLASS : 
……………………………………………………………………………. 
 
Direction : Cross a, b, c, d, or e on your answer sheet which has the correct 
answer for each    of the question 
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1. Dina : When did you ….. your 
new car? 
Dany : I …. last month. 
a. Buy – bought  
  
b. To buy – buy 
c. To buy – buying 
d. Was buy – was bought 
2. Borobudur, a gigantic 
Buddhist shine, is situated 42 
kilometers north went of 
Yogyakarta. The bold word 
means ….. 
a. Nice   
   
b. Huge  
  
c. Tall 
d. Large 
3. “Clinic” is a place where …… 
a. Someone makes handicraft 
b. A doctor gives a medical 
treatment 
c. We have meals 
d. A teacher works 
4. The correct spell of “ o- u- M- 
n- t- i- n- a” is …… 
a. Moutian  
  
b. Montaino   
  
c. Mountain 
d. Mountai 
5. She is beautiful but her 
younger sister is really quite 
….. 
a. Ugly  
   
b. Pretty  
  
c. Bad 
d. Handsome 
6. Mr. Roy ….. from England last 
week. 
a. To return  
   
b. Returning  
  
c. Returns 
d. Returned 
7.  “These can be extremely 
dangerous if they are not 
properly used.” What is the 
antonym of word “dangerous”? 
a. Safe  
b. Useless  
  
c. Easeful 
d. Ineffective 
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8. Dika : My sister … want to see 
her friend yesterday. 
Lily : Why? 
Dika : Because she… angry 
a. Didn’t – is  
  
b. Don’t - is 
c. Didn’t – was  
  
d. Doesn’t – is  
9. The correct spell of “ S- e- o- s- 
a- n” is…. 
a. Season  
  
b. Sesoan 
c. Seosan  
  
d. Seosen  
10. “The bedroom is very dirty, but 
the kitchen is ….” 
The antonym of “dirty” is ….. 
a. Bad  
  
b.  Big 
c. Clean  
  
d. Wet 
11. The city of Melbourne never 
….. at night. 
a. Sleeps  
b. Sleep   
  
c. Sleeping  
  
d. Sleeped  
12. Nita’s mother is a …. She 
teaches students at the Sebelas 
Maret University. 
a. Clerk 
b. Lecturer    
c. Advisor 
d. Headmasters 
13. We should not believe 
everything we read or hear 
because there is false 
prediction and we need to be 
…. 
a. Carelessly 
b.  Care  
  
c. Careless  
   
d. Careful 
14. If someone belongs to club, she 
or he is ….. of the club. 
a. A sponsor  
  
b. A friend  
c. A member  
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d. A family 
15.  “ …… is the example of 
descriptive text. It classify or 
describe something. “ the 
synonym of example of the 
bold types word is…. 
a. Example 
b. Explain 
c. Function 
d. Statement 
16. The correct spell of “ h- a- t- y- 
H- e- l” is… 
a. Healthy 
b. Healhty 
c. Hehalthy  
d. Haelthty 
17. Horn-carving is a popular 
handicraft in Pucang. Synonym 
of “popular” is …. 
a. Important 
b. Guess 
c. Produce 
d. Famous 
18. Einstein is so clever as a 
scientist at long time ago. The 
opposite of  “clever” is ….. 
a. Wise    
b. Smart  
  
c. Brilliant  
d. Stupid 
19. The students ….. English well 
everyday. 
a. Learnt  
   
b. Learned  
  
c. Learn  
d. Learning 
20. Garut  ….. not only popular 
because of ….. natural 
environment …… because of 
its interesting traditions ….. 
handicrafts. 
a. Are, hers, not only, but  
  
b. Are, hers, not, and  
  
c. Is, its, not only, and  
d. Is, its, but, and 
21. Yesterday, I came late, when I 
entered the classroom, my 
teacher ….  a story. 
a. Telling  
  
b. Was telling   
  
c. Told  
d. Tell 
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22. The baker always ….. his cake 
every 5 o’clock in the morning. 
a. To bake  
  
b. Bake  
  
c. Bakes  
d. Baked 
23. The correct spell of “o- s- u- V- 
i- r- a” is …. 
a. Variuos  
   
b.  Various  
  
c. Voriaus  
d. Voriaus 
24. The correct spell “s- o- b -l- I- 
s- e- m- p- I” is…. 
a. Imsposible 
b. Impossible 
c. Impossebli  
d. Imposisble  
25. The Cherry-belle girls call their 
“female” fans Twibi 
The closest meaning of 
“female” is,,,,,, 
a. Women  
  
b. Boy  
  
c. Male 
d.  Young   
26. The students learn in “fun” 
way. The synonym of “fun” is 
…. 
a. Bad  
  
b. Boring  
  
c. Pleasure 
d.  Confuse 
27. The same word of “ill” is …. 
a. Healthy  
  
b. Good  
  
c. Well  
d. Sick 
28. She is an active girl. The 
opposite meaning of “active” is 
…. 
a. Creative  
  
b. Innovative  
  
c. Diligent  
d. Passive 
29. That is a big office. The 
antonym of “big” is …. 
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a. Large   
  
b. Small  
  
c. Short 
d.  Tall 
30. I think the exam was ..... for 
me. I got an A for the exam 
ago. 
a. difficult 
b. easy 
c. different 
d. high 
31.  The opposite meaning of 
increase is…. 
a. include 
b. conclude 
c. reduce 
d. induce
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APPENDIX 12 
Answer key (test) Vocabulary Mastery 
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1. A 
2. B 
3. B 
4. C 
5. A 
6. D 
7. A 
8. C 
9. A 
10. C 
11. A 
12. B 
13. D 
14. C 
15. B 
16. A 
17. D 
18. D 
19. C 
20. B 
21. B 
22. C 
23. B 
24. B 
25. A 
26. C 
27. D 
28. D 
29. B 
30. B 
31. C 
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APPENDIX 13 
Students’ Work 
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APPENDIX 14 
The Result of Students’ Vocabulary Test 
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APPENDIX 15 
 
 DAFTAR NILAI UAS SEMESTER 1 (SAMPLE) 
 
 
 
 
 
NAMA NILAI 
Ahmad 74 
Angga 73 
Bima 78 
Dwi 77 
Ega 80 
Eki 78 
Febriyanti 77 
M. Aqiel 75 
Maulana 77 
Muhammad Aksa 73 
Muhammad Amiruddin 73 
Muhammad Bagus 76 
Nanang 73 
Nuning 75 
Nurfa'i 75 
Panca 79 
Refika 78 
Riski 78 
Rizka 74 
Sarwanto 79 
Sigit 76 
Siti 78 
Tadzkir 76 
Zain 80 
Habib 81 
Annisa 78 
NAMA NILAI 
Af'idati 80 
Afifah 79 
Ali 81 
Arum 78 
Aska 79 
Azzah 83 
Camela 82 
Elvita 82 
Fahriza 79 
Hanifa 83 
Intan 76 
Izzulhaq 81 
Kiki 79 
Layyi 78 
Minhatul 81 
Muh. Abdurrahman 82 
Muh. Fajar 87 
Muh. Miftakhul 85 
Niko 83 
Ratna 78 
Raved 83 
Rianilda 86 
Rindika 79 
Salsabila 80 
Sania 80 
Taufiq 83 
Yunita 79 
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APPENDIX 16 
NORMALITY TEST 
One-Sample Kolmogorov-Smirnov Test 
 Emotional 
Intelligence 
Vocabulary 
Mastery 
Students’ 
Achievement 
N 50 50 50 
Normal Parametersa,b 
Mean 85,88 18,24 79,96 
Std. Deviation 13,461 6,320 4,015 
Most Extreme Differences 
Absolute ,141 ,182 ,134 
Positive ,141 ,106 ,134 
Negative -,108 -,182 -,095 
Kolmogorov-Smirnov Z ,996 1,289 ,951 
Asymp. Sig. (2-tailed) ,274 ,072 ,326 
a. Test distribution is Normal. 
b. Calculated from data. 
 
 
 
 
 
 
 
 
 
 
85 
 
 
 
APPENDIX 17 
DATA DESCRIPTION OF EACH VARIABLE 
 
A. Emotional Intelligence 
Statistics 
Emotional Intelligence   
N 
Valid 50 
Missing 0 
Mean 85,88 
Median 88,50 
Mode 93a 
Std. Deviation 13,461 
Minimum 51 
Maximum 116 
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B. Vocabulary Mastery 
Statistics 
Vocabulary Mastery   
N 
Valid 50 
Missing 0 
Mean 18,24 
Median 19,50 
Mode 21 
Std. Deviation 6,320 
Minimum 2 
Maximum 29 
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C. Students’ Achievement 
Statistics 
Students’ Achievement   
N 
Valid 50 
Missing 0 
Mean 79,96 
Median 79,00 
Mode 78 
Std. Deviation 4,015 
Minimum 73 
Maximum 87 
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APPENDIX 18 
LINEARITY TEST 
 
Students’ Achievement  * Emotional Intelligence 
ANOVA Table 
 Sum of 
Squares 
df Mean Square F Sig. 
Students’ 
Achievement * 
Emotional 
Intelligence 
Between 
Groups 
(Combined) 416,253 24 17,344 1,160 ,357 
Linearity 199,444 1 199,444 13,344 ,001 
Deviation from 
Linearity 
216,809 23 9,426 ,631 ,865 
Within Groups 373,667 25 14,947   
Total 789,920 49    
Measures of Association 
 R R Squared Eta Eta Squared 
Students’ Achievement * 
Emotional Intelligence 
,502 ,252 ,726 ,527 
 
Students’ Achievement  * Vocabulary Mastery 
ANOVA Table 
 Sum of 
Squares 
df Mean Square F Sig. 
Students’ 
Achievement * 
Between 
Groups 
(Combined) 545,953 18 30,331 3,854 ,000 
Linearity 295,500 1 295,500 37,548 ,000 
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Vocabulary 
Mastery 
Deviation from 
Linearity 
250,453 17 14,733 1,872 ,063 
Within Groups 243,967 31 7,870   
Total 789,920 49    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Measures of Association 
 R R Squared Eta Eta Squared 
Students’ Achievement * 
Vocabulary Mastery 
,612 ,374 ,831 ,691 
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APPENDIX 19 
Validity of Emotional Intelligence 
Correlations 
  Total_X1 
X1 
Pearson Correlation ,948** 
Sig. (2-tailed) ,000 
N 50 
X2 
Pearson Correlation ,878** 
Sig. (2-tailed) ,000 
N 50 
X3 
Pearson Correlation ,898** 
Sig. (2-tailed) ,000 
N 50 
X4 
Pearson Correlation ,915** 
Sig. (2-tailed) ,000 
N 50 
X5 
Pearson Correlation ,033 
Sig. (2-tailed) ,819 
N 50 
X6 
Pearson Correlation ,601** 
Sig. (2-tailed) ,000 
N 50 
X7 
Pearson Correlation ,845** 
Sig. (2-tailed) ,000 
N 50 
X8 
Pearson Correlation ,463** 
Sig. (2-tailed) ,001 
N 50 
X9 
Pearson Correlation ,376** 
Sig. (2-tailed) ,007 
N 50 
X10 Pearson Correlation ,870** 
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Sig. (2-tailed) ,000 
N 50 
X11 
Pearson Correlation ,843** 
Sig. (2-tailed) ,000 
N 50 
X12 
Pearson Correlation ,487** 
Sig. (2-tailed) ,000 
N 50 
X13 
Pearson Correlation ,407** 
Sig. (2-tailed) ,003 
N 50 
X14 
Pearson Correlation ,166 
Sig. (2-tailed) ,251 
N 50 
X15 
Pearson Correlation ,881** 
Sig. (2-tailed) ,000 
N 50 
X16 
Pearson Correlation ,884** 
Sig. (2-tailed) ,000 
N 50 
X17 
Pearson Correlation -,089 
Sig. (2-tailed) ,538 
N 50 
X18 
Pearson Correlation ,610** 
Sig. (2-tailed) ,000 
N 50 
X19 
Pearson Correlation ,297* 
Sig. (2-tailed) ,036 
N 50 
X20 
Pearson Correlation ,459** 
Sig. (2-tailed) ,001 
N 50 
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X21 
Pearson Correlation ,604** 
Sig. (2-tailed) ,000 
N 50 
X22 
Pearson Correlation ,604** 
Sig. (2-tailed) ,000 
N 50 
X23 
Pearson Correlation ,872** 
Sig. (2-tailed) ,000 
N 50 
X24 
Pearson Correlation ,844** 
Sig. (2-tailed) ,000 
N 50 
X25 
Pearson Correlation ,508** 
Sig. (2-tailed) ,000 
N 50 
X26 
Pearson Correlation ,013 
Sig. (2-tailed) ,929 
N 50 
X27 
Pearson Correlation ,511** 
Sig. (2-tailed) ,000 
N 50 
X28 
Pearson Correlation ,110 
Sig. (2-tailed) ,448 
N 50 
X29 
Pearson Correlation ,898** 
Sig. (2-tailed) ,000 
N 50 
X30 
Pearson Correlation ,248 
Sig. (2-tailed) ,083 
N 50 
X31 
Pearson Correlation ,290* 
Sig. (2-tailed) ,041 
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N 50 
X32 
Pearson Correlation -,001 
Sig. (2-tailed) ,994 
N 50 
X33 
Pearson Correlation ,218 
Sig. (2-tailed) ,129 
N 50 
X34 
Pearson Correlation ,285* 
Sig. (2-tailed) ,045 
N 50 
X35 
Pearson Correlation ,420** 
Sig. (2-tailed) ,002 
N 50 
X36 
Pearson Correlation ,832** 
Sig. (2-tailed) ,000 
N 50 
X37 
Pearson Correlation ,832** 
Sig. (2-tailed) ,000 
N 50 
X38 
Pearson Correlation ,884** 
Sig. (2-tailed) ,000 
N 50 
X39 
Pearson Correlation ,029 
Sig. (2-tailed) ,839 
N 50 
X40 
Pearson Correlation ,297* 
Sig. (2-tailed) ,036 
N 50 
Total_X1 
Pearson Correlation 1 
Sig. (2-tailed)   
N 50 
**. Correlation is significant at the 0.01 level (2-tailed). 
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*. Correlation is significant at the 0.05 level (2-tailed). 
 
Reliability of Emotional Intelligence 
Scale: ALL VARIABLES 
Case Processing Summary 
 N % 
Cases 
Valid 50 100,0 
Excludeda 0 ,0 
Total 50 100,0 
a. Listwise deletion based on all variables in the 
procedure. 
Reliability Statistics 
Cronbach's Alpha N of Items 
,957 31 
 
Validity of Vocabulary Mastery 
Correlations 
  Total_X2 
X1 
Pearson Correlation ,803** 
Sig. (2-tailed) ,000 
N 50 
X2 
Pearson Correlation ,411** 
Sig. (2-tailed) ,003 
N 50 
X3 
Pearson Correlation ,513** 
Sig. (2-tailed) ,000 
N 50 
X4 Pearson Correlation ,397** 
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Sig. (2-tailed) ,004 
N 50 
X5 
Pearson Correlation ,617** 
Sig. (2-tailed) ,000 
N 50 
X6 
Pearson Correlation ,417** 
Sig. (2-tailed) ,003 
N 50 
X7 
Pearson Correlation ,085 
Sig. (2-tailed) ,555 
N 50 
X8 
Pearson Correlation ,299* 
Sig. (2-tailed) ,035 
N 50 
X9 
Pearson Correlation ,359* 
Sig. (2-tailed) ,011 
N 50 
X10 
Pearson Correlation ,400** 
Sig. (2-tailed) ,004 
N 50 
X11 
Pearson Correlation ,766** 
Sig. (2-tailed) ,000 
N 50 
X12 
Pearson Correlation ,601** 
Sig. (2-tailed) ,000 
N 50 
X13 
Pearson Correlation ,462** 
Sig. (2-tailed) ,001 
N 50 
X14 
Pearson Correlation ,307* 
Sig. (2-tailed) ,030 
N 50 
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X15 
Pearson Correlation ,062 
Sig. (2-tailed) ,670 
N 50 
X16 
Pearson Correlation ,423** 
Sig. (2-tailed) ,002 
N 50 
X17 
Pearson Correlation ,229 
Sig. (2-tailed) ,110 
N 50 
X18 
Pearson Correlation ,036 
Sig. (2-tailed) ,803 
N 50 
X19 
Pearson Correlation ,292* 
Sig. (2-tailed) ,040 
N 50 
X20 
Pearson Correlation ,510** 
Sig. (2-tailed) ,000 
N 50 
X21 
Pearson Correlation -,095 
Sig. (2-tailed) ,512 
N 50 
X22 
Pearson Correlation ,211 
Sig. (2-tailed) ,141 
N 50 
X23 
Pearson Correlation -,013 
Sig. (2-tailed) ,928 
N 50 
X24 
Pearson Correlation ,081 
Sig. (2-tailed) ,577 
N 50 
X25 
Pearson Correlation ,292* 
Sig. (2-tailed) ,039 
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N 50 
X26 
Pearson Correlation ,368** 
Sig. (2-tailed) ,009 
N 50 
X27 
Pearson Correlation ,713** 
Sig. (2-tailed) ,000 
N 50 
X28 
Pearson Correlation ,400** 
Sig. (2-tailed) ,004 
N 50 
X29 
Pearson Correlation ,713** 
Sig. (2-tailed) ,000 
N 50 
X30 
Pearson Correlation ,390** 
Sig. (2-tailed) ,005 
N 50 
X31 
Pearson Correlation ,749** 
Sig. (2-tailed) ,000 
N 50 
X32 
Pearson Correlation ,713** 
Sig. (2-tailed) ,000 
N 50 
X33 
Pearson Correlation ,485** 
Sig. (2-tailed) ,000 
N 50 
X34 
Pearson Correlation ,443** 
Sig. (2-tailed) ,001 
N 50 
X35 
Pearson Correlation ,375** 
Sig. (2-tailed) ,007 
N 50 
X36 Pearson Correlation ,298* 
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Sig. (2-tailed) ,036 
N 50 
X37 
Pearson Correlation ,803** 
Sig. (2-tailed) ,000 
N 50 
X38 
Pearson Correlation ,269 
Sig. (2-tailed) ,059 
N 50 
X39 
Pearson Correlation ,327* 
Sig. (2-tailed) ,020 
N 50 
X40 
Pearson Correlation ,332* 
Sig. (2-tailed) ,018 
N 50 
Total_X2 
Pearson Correlation 1 
Sig. (2-tailed)   
N 50 
**. Correlation is significant at the 0.01 level (2-tailed). 
*. Correlation is significant at the 0.05 level (2-tailed). 
Reliability of Vocabulary Mastery 
Scale: ALL VARIABLES 
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Case Processing Summary 
 N % 
Cases 
Valid 50 100,0 
Excluded
a 
0 ,0 
Total 50 100,0 
a. Listwise deletion based on all 
variables in the procedure. 
Reliability Statistics 
Cronbach's 
Alpha 
N of 
Items 
,883 31 
72 
 
 
 
 
 
APPENDIX 20 
TABLE OF R VALUE 
Table r, Sig,0,05 (Two Tail)  
N r N R N R N r N r N r 
1 0,997 41 0,301 81 0,216 121 0,177 161 0,154 201 0,138 
2 0,95 42 0,297 82 0,215 122 0,176 162 0,153 202 0,137 
3 0,878 43 0,294 83 0,213 123 0,176 163 0,153 203 0,137 
4 0,811 44 0,291 84 0,212 124 0,175 164 0,152 204 0,137 
5 0,754 45 0,288 85 0,211 125 0,174 165 0,152 205 0,136 
6 0,707 46 0,285 86 0,21 126 0,174 166 0,151 206 0,136 
7 0,666 47 0,282 87 0,208 127 0,173 167 0,151 207 0,136 
8 0,632 48 0,279 88 0,207 128 0,172 168 0,151 208 0,135 
9 0,602 49 0,276 89 0,206 129 0,172 169 0,15 209 0,135 
10 0,576 50 0,273 90 0,205 130 0,171 170 0,15 210 0,135 
11 0,553 51 0,271 91 0,204 131 0,170 171 0,149 211 0,134 
12 0,532 52 0,268 92 0,203 132 0,170 172 0,149 212 0,134 
13 0,514 53 0,266 93 0,202 133 0,169 173 0,148 213 0,134 
14 0,497 54 0,263 94 0,201 134 0,168 174 0,148 214 0,134 
15 0,482 55 0,261 95 0,200 135 0,168 175 0,148 215 0,133 
16 0,468 56 0,259 96 0,199 136 0,167 176 0,147 216 0,133 
17 0,456 57 0,256 97 0,198 137 0,167 177 0,147 217 0,133 
18 0,444 58 0,254 98 0,197 138 0,166 178 0,146 218 0,132 
19 0,433 59 0,252 99 0,196 139 0,165 179 0,146 219 0,132 
20 0,423 60 0,250 100 0,195 140 0,165 180 0,146 220 0,132 
21 0,413 61 0,248 101 0,194 141 0,164 181 0,145 221 0,131 
22 0,404 62 0,246 102 0,193 142 0,164 182 0,145 222 0,131 
23 0,396 63 0,244 103 0,192 143 0,163 183 0,144 223 0,131 
24 0,388 64 0,242 104 0,191 144 0,163 184 0,144 224 0,131 
25 0,381 65 0,240 105 0,19 145 0,162 185 0,144 225 0,130 
26 0,374 66 0,239 106 0,189 146 0,161 186 0,143 226 0,130 
27 0,367 67 0,237 107 0,188 147 0,161 187 0,143 227 0,130 
28 0,361 68 0,235 108 0,187 148 0,160 188 0,142 228 0,129 
29 0,355 69 0,234 109 0,187 149 0,160 189 0,142 229 0,129 
30 0,349 70 0,232 110 0,186 150 0,159 190 0,142 230 0,129 
31 0,344 71 0,23 111 0,185 151 0,159 191 0,141 231 0,129 
32 0,339 72 0,229 112 0,184 152 0,158 192 0,141 232 0,128 
33 0,334 73 0,227 113 0,183 153 0,158 193 0,141 233 0,128 
34 0,329 74 0,226 114 0,182 154 0,157 194 0,14 234 0,128 
35 0,325 75 0,224 115 0,182 155 0,157 195 0,14 235 0,127 
36 0,32 76 0,223 116 0,181 156 0,156 196 0,139 236 0,127 
37 0,316 77 0,221 117 0,18 157 0,156 197 0,139 237 0,127 
38 0,312 78 0,22 118 0,179 158 0,155 198 0,139 238 0,127 
39 0,308 79 0,219 119 0,179 159 0,155 199 0,138 239 0,126 
40 0,304 80 0,217 120 0,178 160 0,154 200 0,138 240 0,126 
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APPENDIX 21 
Table distribution of ttabel 
N 5% 2,5% 
30 1,697 2,042 
31 1,696 2,040 
32 1,694 2,037 
33 1,692 2,035 
34 1,691 2,032 
35 1,690 2,030 
36 1,688 2,028 
37 1,687 2,026 
38 1,686 2,024 
39 1,685 2,023 
40 1,684 2,021 
41 1,683 2,020 
42 1,682 2,018 
43 1,681 2,017 
44 1,680 2,015 
45 1,679 2,014 
46 1,679 2,013 
47 1,678 2,012 
48 1,677 2,011 
49 1,677 2,010 
50 1,676 2,009 
51 1,675 2,008 
52 1,675 2,007 
53 1,674 2,006 
54 1,674 2,005 
55 1,673 2,004 
56 1,673 2,003 
57 1,672 2,002 
58 1,672 2,002 
59 1,671 2,001 
60 1,671 2,000 
61 1,670 2,000 
62 1,670 1,999 
63 1,669 1,998 
64 1,669 1,998 
65 1,669 1,997 
66 1,668 1,997 
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67 1,668 1,996 
68 1,668 1,995 
69 1,667 1,995 
70 1,667 1,994 
APPENDIX 22 
HYPOTHESIS 
 
 
Variable Value of r and r2 Value of t Explanation 
R r square rtable tobtained ttable 
X1-Y 0,502 0,252 0,273 4,597 2,012 
There is a positive 
correlation 
It showed the coefficient of correlation r-obtained is higher than r-table = 0,502 > 0,273. 
The first hypothesis had a positive correlation. 
 
ANOVA Table 
ANOVA Table 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Students’ Achievement * 
Emotional Intelligence 
Between 
Groups 
(Combined) 416,253 24 17,344 1,160 ,357 
Linearity 199,444 1 199,444 13,344 ,001 
Deviation from 
Linearity 
216,809 23 9,426 ,631 ,865 
Within Groups 373,667 25 14,947   
Total 789,920 49    
Measures of Association 
 R R Squared Eta Eta Squared 
Students’ Achievement * Emotional 
Intelligence 
,502 ,252 ,726 ,527 
 Sum of 
Squares 
df Mean 
Square 
F Sig. 
Students’ Achievement * 
Vocabulary Mastery 
Between Groups 
(Combined) 545,953 18 30,331 3,854 ,000 
Linearity 295,500 1 295,500 37,548 ,000 
Deviation from 
Linearity 
250,453 17 14,733 1,872 ,063 
Within Groups 243,967 31 7,870 
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Total 789,920 49 
   
Measures of Association 
 R R Squared Eta Eta Squared 
Students’ Achievement * Vocabulary 
Mastery 
,612 ,374 ,831 ,691 
 
It showed the coefficient of correlation r-obtained is higher than r-table = 0,612 > 0,273. The 
second hypothesis had a positive correlation. 
Correlations 
 Emotio
nal 
Intellige
nce 
Vocabul
ary 
Mastery 
Students
’ 
Achieve
ment 
Emotional 
Intelligence 
Pearson Correlation 1 ,105 ,502** 
Sig. (2-tailed)  ,467 ,000 
N 50 50 50 
Vocabulary 
Mastery 
Pearson Correlation ,105 1 ,612** 
Sig. (2-tailed) ,467  ,000 
N 50 50 50 
Students’ 
Achievement 
Pearson Correlation ,502** ,612** 1 
Sig. (2-tailed) ,000 ,000  
N 50 50 50 
**. Correlation is significant at the 0.01 level (2-tailed). 
Variables Entered/Removeda 
Mod
el 
Variables Entered Variable
s 
Remove
d 
Metho
d 
1 
Vocabulary Mastery, 
Emotional 
Intelligenceb 
. Enter 
Variable Value of r and r2 Value of t Explanation 
r r square rtable tobtained ttable 
X2-Y 0,612 0,374 0,273 5,862   2,012 
There is a positive 
correlation 
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a. Dependent Variable: Students’ 
Achievement 
b. All requested variables entered. 
Model Summary 
Mod
el 
R R 
Square 
Adjuste
d R 
Square 
Std. Error of the 
Estimate 
1 ,754a ,568 ,550 2,694 
a. Predictors: (Constant), Vocabulary Mastery, Emotional 
Intelligence 
ANOVAa 
Model Sum of 
Squares 
df Mean Square F Sig. 
1 
Regressio
n 
448,844 2 224,422 30,92
5 
,000b 
Residual 341,076 47 7,257   
Total 789,920 49    
a. Dependent Variable: Students’ Achievement 
b. Predictors: (Constant), Vocabulary Mastery, Emotional Intelligence 
Coefficientsa 
Model Unstandardized Coefficients Standardi
zed 
Coefficien
ts 
t Sig. 
B Std. Error Beta 
1 
(Constant) 62,064 2,628  23,614 ,000 
Emotional 
Intelligence 
,132 ,029 ,443 4,597 ,000 
Vocabulary Mastery ,359 ,061 ,565 5,862 ,000 
a. Dependent Variable: Students’ Achievement 
 
Variable Value of r and r2  Value of F Explanation 
R r square rtable Df Fobtained Ftable  
X1X2-Y 0,754 0,568 0,273 
2:49 
30,925 3.195 
There is a 
positive 
correlation 
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It showed from r-obtained is higher than r-table = 0,754 > 0,273. From this 
result, it can be concluded that the third hypothesis had a positive correlation 
and proved. 
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